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. Co PREFACE ‘

The public library environment is “the overr1ding c0nstraint within which

’

basic strategy and pursuant tactics for the introduction of planned change

_ must take place. The Learners Advisory Service fot:used on effecting change , ‘%v“
in basic management strugture, from top administration to the on-line librarian.
Second-line managers constituted the most critical element for pr’ducing the

desireq change \‘1‘ i @

This reporb presents the ideal solutions developed by the project team
'for the implement'ation of the Learners Advisory Service. The central
questions facing project lea\ders were: How can the public library Best
meet the needs of the adult indepe dent learner'? And, how will the public
library leadership know that the adult independent learners eeds are, in
fact, being’ met'? Answers to thes\e key questiOns necessitated that the ser- .

' vice itself have bbilt~in resqarch and evaluation coljponents .

v
This particular strategy represen ed a suh/stantial deviatio from the norm

ir that the research and evaluayh (pocy) aspects of the Leamers Advisory
*Service are part of the gervice \ not a po «riori after thoughts| Essentially, .
. these compOnents are intended to provide the rarians with on going Inform-
ation for decisiOn making, The actual tactics “‘*;s ed in the provision of

adjustin to and compro-
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mising with the given library environments encountered by e prpject:team.

The constraints were, for the most part, the kinds normaiﬁ ¥pected .
Public agencies in general, and public libraries in particular, tet d to hold
hostile attitudes towards both research"&hd evaluation. As non=p ofit \institu-
tiens, ; composed heavily of "humanist"ﬂoriented individuals, the ublic iibrary

/
,is often extremely skeptical of those activities which seem scient fic Librar—

*.,

ians at every level in the gganization resist the notion that the th ngs they do

-~

be measured. Such an environment is not conducive to ar\1y c0ntinung data
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collection gystem. This s‘itu{atiOn would be true for the routine programs of

)

the library and it is compounded when the task involves -the introductiOn of

' innevations. : v -

" " The Learners Advisory Service represents an‘ innovation in‘a number of k’ey
areas. However, the two most important ones deal with the nature of the ser- -
vice itaself and the Léadership re‘sp0nsibility,p1aced on the s'econd-line admin-

L

istration, ; . )

~ Whether or not librarians would or could accept the Learners Advisory
Service as a legitimate activity of the public library con stitu'ted the most bas:ic
constraint. The service itself is predicated on face-to-face, on-going advisory
encounters with learners. That is, thé service is highly personal and added-on;
each meeting with the learmeY is intended to build on the last one. Obviously,
_for that.l'ilprarian who‘is, in fact, more thing than person oriented, such a
service ¢an be very threatening ' ‘

The second key constraint area was 0ne in which second-line- managers
(from _assistant dire étors to adult service coordinators), holding-line and staff
respOnsil;ilitieq were put in the‘poéiti'On of negotiating the manner in which
the Learners-Advisory Service would be introduced into their library This re-

quirement placed t]'iem in the positiOn of being identified with an, dnnovation

VS ,
which would hold, through the research and evaluation compon ?ts, both

. ‘superiors and subordinates accountable for their actiOns ,f
The policy questions raised throughout the three years of the project
have largely dealt with the numan resource capacity to adjy{st to the innovation.

The technical accomplishments of the léarner's advisors and the members of

«

the evaluation management teams has been considerable " In the final analysis

the success of planned .change }(ill rest with the ability of the managers of the
public library to overcome their people weaknesses. ° )
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L - ' -1. INTRODUCTION

}
i
N 0 . .
[ ’ . i .
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v

Lea;‘ners Adv1sory Services are bemg offered to adult 1ndependent
leamers by maJor public library systems throughout the countrv The purpose
of these services is to prov1de adulfs witha viable learning alfernative to
formal classroom instriction. The serv1ces are of two kinds advisory and .
1nformation support Advisory §ew1ces‘1nvolve a libratian (Ieamer s de1sor)

and’a learner woming together to.define learning goals, to dehmit the learner s

" content area of intérest and to develop a learming plan to assist "the leamer T -

/‘.
in meeting h1s/her learning goals. Information Support Servlces mvolve the -

. prov151on of mater1a1s , the development of study a1ds and the maklng of

referrals e1ther inside or outS1de the library. These 1nformation support

services serveé to 1mplement the leammg plan.. For a more complete description

N - v

o ¢

N
-
’

.

of these serv1ces see Appendix A.
The development of the Learner's Adv1sory Service has required a three-

-year effort on the part of-the* part1C1pat1ng libraries. .This effort has been

gulded supported and_ coord1nated by. the Office of Library Independent Study _ -

. and Guidance Projects, College‘Entrance Examination Board . During the first .
year the hbraries focused on ‘service plann1ng and staff training . Service N
L a
plannmg was accomplished through program planmng and evaluation groups , . B
3 T

estabhshe%at each library These groups were composed of both library , ..

admm1strators and library staff; their function was to deS1gn serV1ces ‘wh1ch - .‘ 7

met the needs in their respective communities and to develop systems of forms.

and procedures for evaluating theseaservices Staff training involved pro- '

viding potentLal learnérs’ advisors W1th an introduction to the skills and ' T
knowledges rzequired n working W1th adult indeperident learners . ThlS training e
- was given by consultants engaged by the Office of Library /In“dependent - .
°Study B e . W ‘ oo . ~
' - R . - -0 N i T W

ec
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The second year of the pr'ogram was devoted to pilot testing the planned
eservices. These pilot testing efforts generally involved offering services on
a small scale and applying a data collectiOn system for purposes of~descr1pt10n

and evaluatiOn Each ].ibrary designed its own data collection system ‘based on

individual assessments of the information needed by advisors to work with

\

(24

learners and on the information needed by administrators to make decisions
about contihuing, modifying & expanding the service. ' Pilot testing results
led to identification of additional training needs for. learners' advisors, ‘stream~
lining of service delivery procedures and modifications to data collection and
evaluation systems.‘ Overall, it was demonstrated that adult learner&c%uld
be successfully served through the public library. Most of the nine libraries E
designed additional training for their advisors to prepare them for c0ntinued
serv1ce provisiOn in .the future. A detailed discus sion of service planning
and pilot test1ng is presented in Final Report Part I: Th’e"Role of the Pyplic
LibrarLeﬁe&Adult Independent Learning 1 ” .7

There were two major outcomes of the pilot testing effort. First, there
was a recogn1ti0n on the part of the libraries that prov1sion of in-depth Ad-
visory and Information- Support Services was a viable and useful concept.
Second, there was a realizailon +hat a commonly shared system for describing
and evaluating these services wot 1d Be-of value. The third year of the program
was devoted‘)t,o.. service expansion, to the development and uUse of a c0mm0n

data collection sys'tem ‘and to the dissemination of informatiOn about service

N planning and delivery to public libraries throughout the country 'this report !

Part IT of the Final Report w.ill focus on these activities Chapter II discusses

the development of a common data collectiOn system, Chapter III presents the

N o
~
- N —
‘ . )

N ”.’ ' - - ’ -
1MQ«or, A.S. '1‘oro, J. O., and DeProspo, E. R. Final Report Part I: The
RM{ the\Public Libraries in Adult Independent Learning s Collegg Entrance-
Examination, Board New York, New York, Ianuary 1976.

-~ . -
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résults of the aggregéte‘ data a‘nalysis, Chapter IV discusses policy implication,

‘Chapter V deals with short and long rangé dissemination efforts and C‘}’lapter VI

- 2 .

) " presents conclusions, \
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\»
. II. THE DEVELOPMENT OF A DATA COLLECTION
\ AND EVALUATION SYSTEM

-

A. An Evaluation Pramework

The need for a common framework to gu1de the participating libraries in
data collection and project description was recognized as the service testmg
phase was initiated. The purpose Iof the framework was. to provi‘de a com-
prehensive sét of data collection categories which would meet the information
needs of advisors workmg with, learners of Service planners monitoring ser- -
vice performance, of library policy demsion makers resp0ns1ble for determining
the future of the service, and of librarians outside the system 1nterested in _
implementing similar services 1n‘the1r libraries. Further, it was felt thaf
a common set of data categories would enhance c0mmunicatiOn among the

) par'ticipating libraries,on key issues of service planning, testing and im_ple-

- mentation,:

The identification of data categor'ies\for"i_nclusiOn in the framework was

facilitated by a review of the data collection forms developed by each clibrarir
and through discussjons with selected service planners and evaluators. The
finalized framework was composed of eleven data categories Some -of these
categories relate to characterizing the population of the community and the )
learners attracted to the serV1ce some relate to describing services and pro-

' cedures for service delivery:, some relate to evalua_ting.service cost and
effectivenéss and some relate to describing service planning and management'
activities. A description of each data category is presente‘d 1n the following

‘l sections. .

1. Characterization of the Populatien

Ay

- X
- This category includes a demographic characterizatiOn of the com-~

munity popuIatiOn in terms of age sex, educati0n, occupation and ethnic

background In large urban areas where population characteristics differ by

neighborhood descriptions might beé de:/eloped of population subgrOups




. #

» . v
served by various library branches. This informétion is useful because it
provides a basis for demographically cotﬁparing/leamers attracted to the
service with the general population of the dom unity. ]_Discrepancies between
population and learner qiStrihutiOns may lead t coésiderations for f.uture pro-
motional efforts. As an example, if there are proportiOnately fewer blue collar
worke.rs who are learners than exist in the pop’ulation, the lib‘rary'staff_ may ‘
wish to alter its promotional efforts to attract more blue collar workers. Some
questions concerning population characteristics include: N -

5 What is the age distribution of the population served by each
ubriry agency? What proportion are adults ?

e What is the educational level of the population served by each I-

library agency? What pet‘centage completed high school, have.
some college are college graduates, etc ?

e What percentage of the population served by. each library'agency
is currently enrolled in a formal educational program (high school,
-college, trade/vocational.school, by age group) ? '

e What is the distribution of jobs in the population sérved by each )
* library agency — Type of job by number of people employed in that s
job? s

® Are there any local membership organizations representing sub-’
ject interests which help to further define the population for the )
purposesaof your library?. If so, what are these groups and whaﬁ
" 1S their membership'>

2. CharacterizatiOn of the Adult Independ&ht Learmer ‘ -

This catégory includes a descriptiOn of the demographic characteristics
of the learners as well as a characterization of the learners project goals
area of interest 'and learning styles This 1nformation is useful in helpin/g the
advisor know what to expect from th,e adult leamer. If relationships exist
between demographic characteristics and learner project choices then advisors ' N
may be ablé to make some preliminary plans towards assisting a new learner .

based ‘on his/her demography. Some of the questions as sociated with describ-

ing the learners are as follows:




e What is the age distributlon" . ’
° Whatéis the distribution of educatmnal background"
A ) What is the distribution of jobs? - ‘

)

L 4

&
Bagpry =
»
y

e _ How do adult independent learners using the library compare
with the generaI populatlon in age, education, vocation'r’f

" @ What kinds, of leaming goals do the learners using the librar};.
have? Do thesé goals relate in any way to age, educatlon,

.,fvocation of the learner? . /
_ ° What are the content areas in which the learners are interested?
# Are some content areas more popular than others? Do content
e areas relate in any way to age, education, vocation of the
c i learner?

B

L o How long are the brojec-ts - a week, a month, etc.?
e How and where do learners prefer to learn?
e 'How many learners havé used the service ?.

@ What is the average number of contacts per learner? . ’

.

e What is the average length of time between contacts ? )

' i -

e What pro;ec.tlons can be made from the learners using the library

~ to the potential learners in the community ? Can information ob~-
! tamed about learners using the services be generalized to cor-
~respond1ng segments of the population of the co,mmunity

Al

. 3. Characterization of the Advisor Learner Interaction . .
[ ~

This category involves a descr1ptlon of the tasks and procedures-

3

associated with offering the-advisory service. The development of this

'description requires an analysis of tasks engaged in by the advisor at each

5

N meeting with the learner. Of particular interest are the procedures used by
the advisor in assisting the learner in goal definition, in content selectlon
and in learning plan developmenf ¢ Sych description has at least two positive .

valueg: First, it serves to identify procedures and techniques which relate

to successful advisory service provision; second it provides a basis for *
. identifying future training needs. Some specific questions associated with

this description include: ‘ ‘ . . « ‘

.

3
(S
N
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. o What methods are employed by the’ advisor in working with the N I
" learner to develop a learning plan? -, . - )
¢ How can the first meeting between the leamer and the advisor be
characterized? What does the advisor do? What kind of informa-"
. tion is’ he/she tryin to obtain from the learner? Has the advisor,
developed a more Or less standardiaed apprpach to the learner?

What can be expected of the learner in the first meeting?

e How would subsequent sessions with the learner be characterized"
Who does what? What is the rple of.the advisor? What, is thé role ’
., Of th learner" - \

° How are subsequent ses sions arranged -~ by the leamer by the
advisor ? :

e. What is, the average length of a session? ot

£l
1

Qharacterization of the Advisory Service — Community (Lq@nization
Cooperation l « '

“This.- category involves a de scription of the development and operation

f referral services . Itwas felt that the referral services should be, described
n detail because all participating libraries had included it as an information R
support se-rv'f;c.e . The‘ de':scription of the steps required t«o develop this Support
‘service vvillb be useoful to other libraries showing an intérest in establishing a )
similar service, Ii'iformat:lon conceming the operation and effectiveness of
the setrvice will-be useful to mariagers and policy makers who must decide the
‘future of the service. Some of the key ques_tions involved in describing the
service development are: - - . . . y

- @ What criteria were used to select. organizations to participate- in
the referral system?

ments? How were contacts, made ? ege meetings required'-’ -
Were specific individuals in the ordanhization selected to receive
referrals from the liBrary? Are costs involved in obtaining ‘cooper-"
ation? Does the organization prefer to work through the library or
directly with the learner? \\Nill referrals also be made. t_o'the library.

&
o What procedures were used for estableshing .cooperative arrange-

¥

e ‘What procedures were used to insure‘that cooperation continues ?

*




for the learner? What are the updating procedures?

e How much personnel time is needed to develop a referral system?

Questions related to describing the operation and effectiveness of the se

\
include:
e How many or what proportion of the learners expressed needs
could best be met (in judgment of librarian) through a referral
service?

How were appointments made? By advisor? By leamei‘;? With
a specific person at the organization? 4

How frequently (average) are referral appointments kept by ”the
learner? \ .
e What are procedures for following up the progress of the learner to

see if referral was completed, how it went, etc.? How are referrals

evaluated? How does the library maintain contact with the learner?

5. Characterizationtof Internal Funct\ion& and Procedures *
. This category im%.olves a descriptioﬁ of the procedures used and
’ files developed for effectively linking learner needs with services and for
documenting the services providfd . There is some overlap between..the in-
formation required in this description and the charactenzatlons developed of

advisor tasks and referral service Operatlon . However, additional factors

are considered in terms of recerding forms, the flow of informa_tion from t‘he )
beginning to tile end of a learning project, the steps as socia‘ted with provig:ling .
librar# resources and the type of coordinati‘ap needed between different staff
members working to support the same learner ! Questions associated with this °
description are as follows:

. . 4
e What are the specific tasks to be accomplished by learners, ad-
visors, support staff?

What procedures are used to facilitate cooperation when more than
one staff member is involyed in assisting a leagner?

4

What forms and files have been set up to keep track of what happens
to a learner as he/she progresses through his/her learning project?
Is this information easily accessible to the learner, to the library
staff working with the learner? =

- Y

)
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6. Characterization of the Services

F‘ The category includes a de‘scription of advisory and information -
support servicesvprovided to adult independent learners and the frequency with
» which each type of service was providey to identifiable user groups. Of
' particular interest is a discussion of modifications to initially design}ed ser-
. vices based on experiences with learners and the addition ‘of new services
O [ SR
. resulting from learner demands. It is important to specify why certain planned

services were not offered ‘?Nith expected frequency. One possible reason
mightﬂ be lack of preparation on the part of advisors; another reason rught be
an incompletle needs assessment prior to service design.. Specific questions
associated with service description include: ‘

® What services were initially designed for the learner?

‘@ What services were added as a result of learner need? -

.- What modifications were made to services as service testing
progressed?

)

.® What was the demand level for each service? How many learners
‘ use it more than once? :

4

e How many referrals were made? How many;bibliographies were
sused? How many study guidés were created? How many library
/ materials were recommend\/c{"

N 7. Characterization of Service Effectiveness and Efficiency.

.

This category describes the effectiveness of advisory and information
support services a‘s judged by learners and advisors, Although these meastires
may be subjective, they can be extremely useful if obtained 6n a continuous
basis. Evaluations of each service can I;e made at the time the service

. is provided as well as at project completion Specific evaluations are of
particular value to advisors in adjusting'{rvices as a project progresses. ‘A
. second area in which evaluation is important is the efficiency of service

delivery. Evaluations in this area are quantative in that they deal with such

o

10
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issues as 7the time required to proyide a service. Some questions, relating
to effectiveness and efficiency are listed below: o oo

» e How u'seful was each service provided to each learner"
L »

& . What was theoverall feeling of learners rega.xg;ng the value/
usefulness of the library's assistance in plannﬁ(ng and conduct—
ing an independent study pro;ect’?

e What was the overall feelimg of the learner's advisor regarding
. \ the usefulness of the services prov1ded to each learner? .

p What percentage of 1n1t1a11y' recommended materials wa2 not
"¢ available on-site? _ . .

’

.

e How much time was required to get maferials to the learner from
the on-site collection? From other regources? How much time was
required for library staff to coordjnatg in providing a service?
, Were these time lags acceptable to therlearmér? Should procedures
oo be altered to shorten service‘delivery time? R

.
~

(] How much time was required to make a referral (average, ran‘ge

«

[}

»
E5 S

. 8., Characte‘rizatlon of the Service Costs T £ T

. . This'"category includes a description ofvpersonnel time and fné;terial
c’_osts' assoeiated with service provision. The descriptio% persopnel time
focuses on how all lege'ls of personnel involved in providing a servicé allocate
their time-.to varicus a.spects of d1agnosmg 1eam1ng needs, develop1ng 1eaming
‘pla*ns selecting and prdv1ding support serv1ces, documenting services and

.+ evaluating services. Mater1a1 costs involves a detaihngef funds required
for such support services as inter-library loan, material purchase, photo—

- ' copi’ing, etc. Cost informatio’n provides an ir’nportant input into therdecision

of wh‘ether a‘service should be offered in the future in its current form. The

other maJor inputs to this 'deC1si0n are the demand level for the service and

. the judged effectiveness o} the sewi@@by both‘mers and adviso?s The
two questiqn areas associat%d with cost'are:’ . ¥ o

- .

. & What _proportion of professional, paraprofessional and clerical
1t . . time wag spent on-each task, e.g., working with the learner - o
) by session, preparing' individually tailored study guides,.loca't— .
ing ‘materials‘from other resources, following up a referral, etc.)?

s ) . ]
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' ¢ 'being attracted while others are not? . . bl

o Were thére any costs as..sociated with referral charges, inter-
library loan equipment rental, acquiring new materigls “for the
collection, photocopying, etc.? - g T -

t

o tons Campaign ~

9, Charac iization of the Communi

‘ This category involves a description of @l promotional paterials de-«
veloped and used to attract adults to the servicez ‘Materials created by the
National Office "for use by all participabing \liﬁraries can be compared with
locally designed materials in terms of purpose\coverage tmedig, frequency’
of use and effectiveness in attracting potential learneg,sn 'Information on the
relative effectiveness of each promot'ional form in bringing leamers of dif-
ferent age, educational level and occupation in contact with the service will
provide a basis for making judgments about future prombtional efforts, Another
input to decisions about prOmotional efforts is the companison,between the
demographic distribution of the community and the learners using the services
Some specific questions for describ,ing and evaluating the promotional

campaign are as follows:

® What was the purpose of the national puglicity'f’ The local

publicity ? . ~ .
e What was the content of the: national publicity'P The local
publicity ? ,

L . : .

e What media were used for disseminating information? Were_some
b media more effective’than otheré in attracting irfdependent

- Yeamers to the library? "’

s A “

@ How frequently were promotional mes sag'es run ain each of the

media? . X ¢

® at are the characteristics of the independé&nt learners attracted .
y the publicity? Are these the leamers fot whith the promotional ’
" material was targeted? K S .

. - N Q )
- ® e learners representative of the community.or are some groups

»
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10. Characterization of the Project Management Structure

This category involves a description of the project management

structure and the relationship of this structure to plannlng, development

testing, and impleme_ntation a_ct1y1t1es . Spec1f1cally, description focduses
on pIanning_ group organizatiOn and on changes in this organizatign

for purooses of monitoring and evaluating service testing and implementation.
Such description highlights those aspects of management structure

which led to success in each phase from planning through implementation‘.
AQuestion's in this area include: ) T

¢ How was project management set up within the library during the
initial planning phase? How are members of the planning group
~ selected? Has this structure changed for testing, implement-
ation?

e Who is responsible for ,overseeing the provision of the services
during the service test) implementation? How are decisions
made about mod1fy1ng serV1ces, changing procedures, etc.? -

# Do procedures exist for sharing 1nformatlon and problems among
the learners advisors? What are these procedures?

e ~What are the procedures for insuring that prpject mafiagement has
adequate and timely data for making decisions about services,nfor
monitoring service efficiency and effectiveneds?

. -
o - .

11. Characterlzatlon of the Training .

~

This category involves a descrip‘ticy{ of the Nation®.and local training
programs and the value for project managers and learner advisors . CharacterlzatiOn *
of local training efforts for learners adv1sors includes descriptions of the pro-'

-

. skills, knowledges and att1tudes required to perform each task effectively.

cedures for deriving training requirements from the tasks of the advisor and the
7Tée

description of adv1sor tasks m interact1ng with the learner and in performlng

other service functions provides®an important inpyt. Questions to be addressed

i

in this area are as follows: .

e What was the effect of training provided by the national office on &

developing service plans? On providing service during testing
‘and implementatlon’? -

13
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e What additional training was needed in each library for lmanage-—
ment to insure successful adult i‘ndependent learner services"?
For learner advisors?

) ® How was additional training provided'? By whor;n" On what
schedule, etc.? = . , S

’

e- How dld training affect attitudes? Performance?

e Are 4¢here certain sets of skills knowledges and atfitudes that are -

more appropriate as guides to selection of advisors than to.de-
velopment of training?

.
B . ' -

B. Application of the Evaluation Framework

There are two types of data categories in the evaluation framework . The _

o

first type includes those categories which describe planning, management,
b p _
] training and syStem operating procedure$. Sources of data-for these descrip-

/tions -are re planning documents, training ou'r.lines procedural interviews w’ith
v -

pose of such description is to proyvide an historical record of how the ser\gice

s

e was developed how the training was conducted and how the system operates
. \.

to diagnose needs*and link responsive services to those needs. Once these
. descriptions are completed they are relatively fixed, requiring.updating only
/

Part I of the Final Report contairs the libraries' characteritations of manage-—

when modifications are made or new services are planned and provided.

ment structure service delivery procedures and training program design.

« ),
* The second type includes categories which,@escribe learmers, services,

service effectiveness service cost and the value of promotional efforts .
» Data sources for these categories are the learners, and the advisors; : i
| descriptions_result from record,s kept by advisors on¢‘learners as they progress
through their learning projects. This information is dynamiq,} continually
changing as each new learner is‘added to the service Ad‘;vlsors use such
information to assist them in working with individual learners; managers~and
, DBolicy makers use accumulated statistics on service effec_tivene%s.s and cost

’

- > v Y
s “

e

managers and advisors and direct observation of service provision The pur- .

L3

L "




to assist them in decisions on allocation of personnel, _ievel of service, and

need for additional training. It‘is this second set of data categories which

has formed the pasis for the common data c.bllection and evaluation system.

NT t ) : .
1. -The Common®Data Collection ard Evaluation System .

The first step in deveioping the common data-collection system was to
ldesign awset of standardized forms to Pe used by each hbrary The selecf;ion
of spec1fic questions to, be 1ncludevd on these forms was guided b); the evalu-
ation framework and by the experiences of the libraries in collecting data in .
thgse categories during, sérvice testing. Seven forms resulted: Interview, .
Progress Report, Progress Eyaluation Interview, Materials Worksheet , ﬁeferral

« Worksheet,~Learner's Eyaluationi and Advisor's Evaluation (see _Apbendix B).
The Interview, Progre s's Report and Progress Evaluation Interview forms were
designed around the steps taken by the advisor in working withr the learner.
The Interview form was used in the first learner contact, the Progress Report

*

was used for all subsequent contacts, the Progress Evaluation Interview was
nsed at various stages in the ieaming proje‘ct to obtain interim assessments
of service usefulness from the learnert The pur;ipse of the Materials and
'Referral Workshgets was to provide a detailed record of specific materials .,

- given and. actions ;ken for each learner. The Learner and Advisor’Evaluation
forms were used to obtain final assessments of completed projects ‘

The second step in developing the commo‘-nbdata collection system was to

create a set of compater programs to summarize and analyze the data col-
lected by the libraries The decision to use a centralized combuter analysis
was based on three reasona First, it. allowed each library to directly com-
pare its results wi,t\_the results obtained for all-of the 1,ibraries Second, it
provided a means for examining possible relationships between learner char-
acteristi”cs and the types of-learning projects seiected‘. Such analysi‘s would
be difiicult' to accomplish on a manual basis. Third, by combin'ing resnlts from

’ eall libraries, it provided a more extensive database for characterizing the

15




- .
~ R . ~
. . ~
.
. S . e
~ . ’ . = " >
N~ < * - - -
\ ‘ @ 3
) . - , .

gy
leamners, the learning pro;ects the serv1ces and the judged usefulness of

r ‘.

services

-, . [ -

. The specific categories of information included on the forms were gxlouped

\
into four profiles for purposes of analysis: 'I’he Leamer Profile, the Service

» '.U’”_ _ Profile, the Institutional Profile dnd the Communications Profile. The Learner
¥ “ ~ Profile corresponds to characterization of the learner in the, evaluation frame- )

& -

\n " work), the Service Profile corresponds to characterization of service and ser:vice

t P
'

effect1veness the Institutional Profile corresponds to characterizati&l of ser-'
vice cost and the Communicati‘ons Profile corresponds to characterization of

the communications campaign Table 1 presents the single and combined data

© categories used in developing the Learner Profile. These categories have been

divi'ded into’ six groups. The first group describes the lgarhers in term's“of

‘ demdg'raphic c.haracteristics The purpose of ‘this analysis is’ to‘.obtain a gen;

v eral picture of who the lea.:'ners are in terms of sex, occupation age and edu-
cational background and to determine if they are residents of the areas serviced

by the library .The second group deal§with an analysis of combinations of

<

demographic characteristics. Inithis analyS1s,.male and female leamers are

i o, . go,mpared on occupation, e_ducational level and age. Additionally, prior library ¢
use patterns (frequency) of learners are characteriged and the;possibilities of_
relationships existing bétween these use'patterns and the demographic back- |
ground characteristic§ of learners are examined The third group of data .
cateqorle.s is project characteristics these categories describe 1earning goals
areas of interest, learner s background 'ln the sélected area of interest and_;__he @
kihds of cha'nges made by the learner in theascope of the project as it progrésses,.

ol
This descr1ption providesan overview of project choices made by the ledrners T

—_— &

and shows the relative frequency with which learn'ers are selecting each learning

*

goal and each interest arey. The fourth group contains combinations of data
. categories which examine the possibihties of relationships between learning

T ’goals learning areas of interest and the demographic tharacterfstics of the

] L}

?. ’ - ,-_"{6
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Téble 1 .

Adult Learner Profile

/‘ Data Categories-* -

-

T v

Questions

r

Demoqgghlc Characteristlcs
(Separately)

e, Sex

. Res‘idence e
Occupation . ,
Age -
Education -

»

®
* 9
®

How are learners distributed on-each
characteristic (age, 'sex, etc..)?

———

*

. Demographic Characteristics

(Combinations) _

e Sex x Occupation Do male and female learners‘have
e Sex x Education different occupations, educational
e Sex x Age backgrounds age ranges?

e Project LiPraky Use x Other, Library How many leamers are new hbrary

o Use

users'* P
How doe!L library use relate to

e Project Library. Use x Library Card
: - g havmg a library card?’
e Project Libta}r‘i/@.x Occupation Is library use related to age, sex, Y
e Project Libra U&e x_Education occupation, education of the learner?
® Project Library Use x Age_ Who are the new users?
e 'Project Library Use x Sex . . ’ X
Project Characteristics (Separately) ’/ ., »
° iéaming Goals * , ) How are learners distributed on
e Areas of Interest ‘each pro;sect characteristics?
e Learners Background . -
. Chgnges in Project Scope . .
~ Project and Demographic Character— &

istics (Combination)

() Leaming Goal x Area of Interest ®

. S
Are learping goals.and areas of in-
terest related? (e.g., Learners with
a credit goal have similér areas of o

.Interest.that are different from leamers
with a vocational goal )




' Table 1. Adult Learner Profile (Continued)

-

“*Dgi_ta .Categories

Questions

k23

Project and Demdgraphic Character-

[Tistics (C”Ombination)‘.- Cont..

v N

AY

v Leamir{g Goal x Occupation Do demographic characteéristics re-
e lLearning Goal x:Age late to selection of goal? (e.g., °
e Learning Goal x Education’ Do learners between 25-34"select
e Learning Goal x Sex similar goals that are different from

) goals selected by'other age groups?)
° Afea of Interest x Occupation Do gémographic characteristics re-~
e Area of Interest x Age late to selection of an area of in- -
e Area of Interest x Educatién terest ? ‘ )
e Area of Interest by Sex la

Leaming Stylé Characteristics
(Separately) )

Preferred Learning Method

s

How and where do learhers prefer to

: Preferred Learning Location learn? . o

e Type of Contact How do learners cohtagt service?
1 . Time Between Contacts (each What_is the average time between

N visit) ' . contacts? '

e Project Length How long is the ayerage prgjg—:'ct?

Styie, Project and Demographic.
Characteristics (Combination)

e Background x Number of Contacts

v,

Do learners with no background need
more contacts with the advisor than
learners with some background ?’

3® Age x Location
® Age x Method

Does age relate to location and
learning method ? Do location and
‘method relate? .

e Education'Location
e Education x*Method

Does education relate to method and
location? Do learners with higher
educatign prefer books more than

" learners with less education?

-

v




learner. The purpose of this analysis ¥s to deterfnine whether choices about
learning projects can be predicted from a knolwedge of the demographic
characteri;tics of the learner (e. g., doe$ the age of the learner influence -

his/her selection of a learning goal'«’) The fifth grou g ‘of data ¢ategories

Tconcerns.the learners preferred learning styles Cterms of how they like to
learn and whether they choose to contact thg“advisor in person orhb‘y telephone.
The results of this analysis point to the relative demand.for print media versus
audjo and visual’media and to the number of 1earﬁers preférring to use the

; library as opposed to the home or classroom as a pléce to do their learning.

The last group in the learner profile deals with combinations of data categories
which measure the possible relationships between preferred learning styles
and the learner's demographic characteristi.cs;

Table 2 presents the data categories included in the Service Profile. These
categories-are divided into five groups. The first group relates to- service

" characteristics*and contains information on the types of Advisory and Informa-

' tion Support Sei'vices provided 'b-;the advisorrat each meeting with\the learner.

The purpose of collecting and analyzing these data is ’to develop a picture of

how thé services change as the learner progresses from the initial interview

'throu:gh various stages of his/her learning project. The second group of data

catégaries concerns the learners' evaluations of specific referrals and -

o
s

materials. These evaluations are obtained by the advisor at the time the
leamer has finished with a piece of material or comple‘thed a referral appoint-
ment The thirg group, relates to the learners', evaluation of advisory and
information support services upon completion of the learning project. Here,
7the learner is ‘a'sked to evaluate, on a five point scale of satisfaction, the
usefulness of th‘e learner~advisor rey'lationship‘ the adequacy of support ser+
vices, and the overa_ll usefulness of the experi'ence. with the “li*brary in rneeting
hi::/her' 1earnir}g neecis . These data are most irnport'ant in measuring the ac—

ceptability ‘and usefulness of the service. The fourth group deals with advisor




Table 27.-

Service Profile -

o~

Data Categories -

<

Questions

—_—

*

Service Characteristics. -

e Advisory Services Provided
(each visit).

v

~t What advisory services are provided at

_ fined, content altered or do these changes

]

5 .

the first, second, etc., meeting with the
learner? Are goais being continually de-

occur in the beginning?

—

e Information Support Service
Provided (each visit)

(RN

What is the frequency of each service?
Does the frequency change as a function
of the visit number? (e.qg., more referrals
1in the beqirming )

Learners Specific Service

Evaluations

e Materials Useful -

How does ‘the learner feel about each |
piéce of materials provided°

e Referrals Kept

t
How many referral appointments are made
and how many are kept by the learner?

o 'Referral Usefulness

How dg learners feel about each refergal? .

Learners qurall Service ~)'

3

Evaluation

e Learner Advisor Relationship

b
g

14

How do learners feel about advisor avail-
ability, comfort, communication and learn-
ing plan development? .

e Information Support Services

How do learners feel about library hours,
facilities, materials, study aids, referrals?.

o Overall Satisfaction

4 .

L} Y

Were learners saﬂsfied, would they use
service again, recommend it?

-

Advisors Specific Service

Evaluation

-@ Materials Available

.

What proportion of selected materials are
available ?

20

30




b o Table 2.

Service Profile (Continued)

- Data Categories

Questions

. 4 Advisor's Overall_*Service
Lk Evah;atiOns

e Leamer Advisor Relationship

<

How do advisors feel about availability,
comfort, comxgunic;\tion and plan de-
velopment"

o Information Support Servi-ce?
’

“How do advisors feel about materials,
study aids and referrals?.

o‘ Overall Satisfaction

-How do advisors generally feel about

, ) services they have provided to each
e . learner? = .

) the time material is selected to meet a learner’s needs.

evaluati@s of speciﬁc'material availabil}ty. These evaluations are made at

a

Materials that are

- not available are further characterized by "Not in the Collectien” or "Not on

k4

~
7

~

the Shelf." The fifth group includes advisor evaluations submitted at the end
of\a Iéarning project. The advisor evaluation categories are the same as those’
presented to thebIeamer. These evaluations provide a ger}eral characterization
of the advisors' satisfactiOn with'the services they fre pro{}iding.»

~ The InstitﬁtiOnai Profile is shown'in Table 3. The only data category in-
cluded in the Institutional Profile is time to complete each intérview with a ‘
learner. The purpose of this information is to provide a firm Ba_is f‘r determin-
in:; the amount of contact time required for a learner.. Plans are presently
being carried eut to expand this profile and include-time measurements on

other advisor tasks such as searching 'for materials or preparing study aids.

Obtaining data on material cost still poses a problem. This is due to the

fact that there are no clear criteria for separating project costs from library

costs. - ‘ Co. < '

. ‘
A



M Table 3. Institutional Profile
sy . Data Categ'ori‘es ' Qﬁestions
Advisor Time s ‘ T
—— ‘

e Time to Complete Each . How much of the advisor's time is de-

 Interview .’ ' voted to interviewing the learper? Is

‘ more or less time required as the pro-

4 , . ject progresses? a ‘

= 3

The Communications Profile is pictured in Table 4. The first part of this
profile is con.cem,ed with the’ relative effective"ness:of each form of service
publicity i attracting 1eamers to the service. Some examples of eubliéity in-
clude newspapers, radio, TV, in- library displays The' second part of the pro-

)- f11e examines possible differences in the kinds of learners attracted by each
medium_ . Th1ﬂs‘;s ac:g:omph'shed through an analysis relating demogr;phic char-
" ' acteristics to ,Jpromotional mec}ia . Information on frequency Sf use of each medium‘

has not.been incluc;ed"bec'ause. these data have been difficult to obtain.

Table 4. Communications Profile

£

- [ N

- 3 —
; . Publicity Effectiveness (Separately)

° Promdtional Media How many learners are attracted by

o v . t each publicity medium?

*Publicity Effectivenéss and Demo-
graphic Characteristics
(Combinatien) . SR Lt

. ® Promotional Media x Occupation Is there a relationship between pro-
e Promotivnal Media x Education motional media and learner demo-
. ;ﬁ e Promotional ‘Media x Age graphic characteristics? Arexdifferent '
" ) Pt:omotional Media x Sex age groups attracted by different’
) , media ? Are learners with higher edu~
: i cation attracted morg often by news-
. " papers than 1eamers with less educa-
- ‘ tion? Etc.

22,




, how the data could be used by

.. procedures and computer printout formats

-

2.

Mari\_ag'ement of the Common Data Collection and Evaluation System

The Resg ch Study Group, composed of one represengtative from each of
the nine librari s was formed to oversee the‘operatiOn- of the data collection \
and evaluatiOn system. These individua\s were responsible for.gathering

informatioﬁ from advisors, codi:ng information for computer input, analyzing

computer output and, interpreting results as they applied to local situations,

The coded informatio provided by the libraries was ‘processed and verified

9 [

by the representative at the Salt Lake City Library who also worked closely
with a programmer from the University of Utah in developing the computer

analysis. Data were summarized and analyzed on the computer every three

months. The outputs of this analysis included:

e An aggregate summary of all nine libraries for each three month
. period .- N : # .

%

®' An aggregate cumulative summary of all nine libraries combining
three month periods to provide a 6-months, 9-months and 12—
months summary

® An’individual summary for each library for each three m0nth period

e An individual cumulative summary for each library combining
. three month periods to provide a-6- m0nths 9-months and 12— :
months summary. -

Following each quarterly printout, the Research Study Group met to discuss

pro‘cedures and results These meeti‘ngs led to modifications in forms, coding

L

One of the primary functions of the Research St%y Group was to show
e hbraries as inputs to policy decisions.

This was accomplished through preparation of reports’to be useg:l by, library

administrators in making decisions ahou,t the future of the service.:

~
1

e |
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" ». 1. AGGREGATE RE_SU.LTS‘

A

~n A}

This section of the report presents an analysis of the data collected by

the nine libraries between July of 1975 and Iuly of 1376 During this time data,

Jhave been entered on 934 learmers and 969 prOJects 35 leamners have initiated

more than one learning pr0J9c:t A learner 1s defined as an individual who uses
the services of a learner's advisor to diagnose learning needs and to develop

a learning plan. Adults contacting the advisory service who did not meet this

definltion were referred to oth'er appropriate services in the library. No project -

data records were keg/on these adults who numbered in the thousands.

_The results will be d1scussed within the profile st.ructure descr1bed in
Chapter {f. The Learner Profile will be presented first followed by-the Service
Profile, the Institutional Profile and the Communication Pr:ofile The dis-
cussion will focus on the aggregate results across the libraries, however,
differences between the 1nd1v1dual 11brarles will be h1gh11ghted where appro-
priate. D1fferences in leamer demographic characteristics reported by the
libraries may 'be due to differences, inpopulation make up or emphasis in

promotional efforts differ'ences in project characteristics may reflect vari-

. ations'in serv10e emphasis {\ll percentages reported in the tables and f1gures

. ‘

are based on the number’ogeamers makir% a response in & particular data
category. The No Response rate ranges from, ze;\o to 17% with most data_ '

categories having less than lO% No Response, .

o

A. The Learner Profile

1. Demographic. Characteristics }

L

Demographic data were collected on learners in five categories:

.

I'd .
sex, residence, occupation, age and education., The first part of the analysis

Y

presents a description of each of these démographic characteristics, ‘separately.
The data on séex distribution show,that 38% of the learners are males and 62%

are fenlales . A f:omparison of the individual libraries indicates that all

L »
’ s 25\ » , . ’



A ’
attracted more females v&ith Baltimore attracting the hig}a/ﬁt\relative per~
. centage (73%) and Miami attracting: the lowest (52%) .
W,

The results on learner residence show that 79% are residents, 14% are

non-residents and 7% reside in the service area.* St: Louis has attracted

3

the ‘highest percentage of non-residents (32%) while Woodpridge and Salt Lake'

City attracted the highest percentage of "In Service Area" (20% and 19%,
respectively) . |

i - o, The distribution of 1earners across occupationai categories is pictured

\ in Pigureel . ‘]_;.he occupation with the highest p rcentage of learners is Other

White Collar Worker (22%) followed by.Housewife (21%), Unem@loyed (14%) -
‘and Professional (13%). ‘

*
A .

s

o o~ 22% s
21% . .
( ' 14% # o
, 13% “R:g .
11% _ S . 11%
/‘ ﬁ‘ -~
- ) 5% , ‘
: ‘ { ‘_ \ 4%; -
’ House- * Blue Pro~ Mgr./  Other . Unem- ~ Retired Student.
wife v Collar fessional Admin. White ployed -
Worker S~ . Collar )
’ Worker -
, Figure 1. Occupational Distribution .

*In' Service Area: A cor;tractual arrangéement wher‘eby individuals outside of the
legal jurisdiction of the libraries are provided library services.

-~
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Comparisons of individual libraries on occupation show a variety

f 4 -

tributions . . .

Portland has attracted the highest. percéntage of Bhie Collar '
Workers (20%), while attracting no leamers inh the Manager/
Administrator category. - '

Baltimore has attracted the highest pe'rc;entage of Other White
Collar Workers (36%) and the lowest percentage-of Blue Collar )
Workers (3%) and Housewives (8%). . .

# Tulsa has attracted the hlghest percentage of Unemp10yed (32%)".

Salt Lake Gity has attracted the highest percentage of Manager/
Administrators and Professionals (30%). .

'The age distribution of learners is presented in Figure 2. 'it can’be seen
from this flgure that 73% of the leamers fall in the three age groupmgs betweeit
18 and 44 W1th the largest smglewpergentage of learners havying’ ages of 25-34,
All of the libraries have similar distributions with the exception ef Miami
which has 40% of its learners over the age of 4. h L

@ 29%
%

*

N

=

25-34 35-44 ;45254 l64 ' 65+

" Figure 2. Age Distribution -
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Figure 3 shows the didtribution of leamers in terms of educational back-

ground, This distribution indic%tes that 62% of the learners are ’either high

o

" —

school graduates or have had some college expenence Examlnatlon of the

1nd1V1dual libraries shows some dlstnbutlonal dlfferences

e Tulsa has the highést percentage of l‘eamers with some high school
or less (46%).

e Woodbridge and St. Louis have the hlghest percentage of high
school graduates (42% and 41%, respectively)

.

e Baltimore has the highest percentage of learners with some

college experience (54%)" » | . ’
- e Salt Lake City and Atlanta have the highest pefcentage with
_’BA degrees or graduate work (38% and 31%, respectively) .
, - - 32% : .
- -30%
r
. ) ¢
" //
’ 15%
- r ]
) 12%
o ’ \ % .
) 4%
_/' N .
<8th Some High School Some tBA ,Graduate
'\‘ " Grade High School Graduate Gollege Work
- " Figure 3.. Educational Distribution |, '
N . ' ‘ .
- T 28 /
v ) i ‘
o 37

-
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In summary, the analysis of single ciemographic characteristics has
shown Ihat there are more female learners that leamers most frequently have
occupations of Other White Collar Worker-or Housewife that most learners
are between 18 and 44 and that most*have at least a high school educatiOn

The second step in the analysis_of demographic character1st1cs involves

“ a comparison of ma‘le and female leamers in terms of education, a«je and
occupation, The purpose of this analysis is to determine if male and female
lea;rr’\erswhave different backgrounds. Table 5 presents ;%le resylts. The com-
parisOn of educaticfnal bacl;grounc.:ls shows both males and femaies with a high

vpereentage of leamers in the Hi.gh School Graduate and Some College levels.
Females, however, appear to be more concentrated than males in these two
‘categories: 66% vs. 56%. With regard to the age comparisori the re(lts.
show males and females are similarly d1str1buted with males having shghtly
more learners under the age of 24.. The percentages obtamed for occupation
indicate substantfal differencestetween the two groups . Males'are more
efrenly distributiOn across occupations than females wih _the highest-per-
centage in the categories‘of Blue Collar Worker, Unembloped, Other White
Collar Worker and Student. ‘Female learners are grouped in two occupations:
Housewife and Other Whlte Collar Workerd An additional analysis.of males
and females Wlth regard to occupatlon is shown in Figure 4 which compares
only those males and females who are employed The results show females
concentrated in Other White Collar jobs (58% followed by ProfessiOnal jobs
(24%) and males d1str1buted in Blue Collar jobs (34% Other White Collar
jobs (29%) and Professional JObS (27%) . A Chi Square (7(.2) test of sign1f1cance

was computed for ea;: r_elatiorgship'examined in Table 1. The results show

a 99% probability thdt male and female learners are distributed differently

in terms of educational back_grourid and occupation . The analysis of Age

‘

x Sex indicated no significant relationship. 4

*
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Table 5. Comparison Betweén Mafes And Females

<+

on Education, Age and Occupatien
. ‘ , Male Female”
- \
Education .
' 8th Grade or Less $% , " 3%
Some High School /18% . 14%
. : \ ,
™ High Schootl Graduate | 23% 34%
Some College n 33% , "32%
' ‘BA IR R 12%
Graduate Work . 10% ’ 6%
Age . c
less'than 18 o 4% - 3%. ¢}
© ‘ess ? K . ) ‘&'
18-24 . —_ ©25% 19% -
25-34 _ - 29%  ~| 29%
35-44 / - T T 21% , - 25%
‘ 45-54  ~ : 11% % ¥
. " 55-4 , 5% 6% -
) 65+ . 4% 4% »
) O‘céu@%ion ) y
. Hoﬁsewife A , ' 1% 33%
" Blue Collar Worker ™ 20% , 5%
' \ 'Professmnar A 16% 10% ‘
) Manage):/Administratorny B 7% . 3%
Other Whi’ce Collar . %&; ‘ . -
Worker <X ‘,h} 1 17% 25%
SRR . - o
. | Unemployed &% s 20% 10 %-
Retired -+ =+ "~ =ty |- . 4% , 4%
4 “’:-: 3 [ s [
FAER " ﬂw "
+ W-&‘;’ = ‘.v\
¢ - N Lo B -
R % 30 B
- \)' :
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Female T .
Fal 6 . ’ - ° )
, « Male ) . .
. -\
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. N o .
.« & i
EJ M R A .
- 34% .
2 ' © o - 29%
. P
27% - ]
: : e
‘. 1 " ‘ \ §
[ T ‘ ;
o ¢ z;
t ‘ -
) y
° ’ \
6 b ]
- v y
Blue Collar * " Profes sional Manager/ /Gther White
. Worker ’ Admjnstrator Collar.Worker
. . - ‘ . N Yo s
) " * Pigure 4. Comparison Between Employed Males and Females
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Lilararx Use Patterns

In order to develop a characterization of the library use patterrts of
l_eamers prior to: the initiation of a learning projegt, each leérner was asked
te indicate the frequency of use of the project library and other libraries.

One of the purposes of this characterization was o determine.the percentage
of new library users attracted .to the service. The frequency of use categories
used in the data collection were Once or More A Month, Once or More Every
Six Months Once or More A Year Less Than Once A Year and Never. For.
purposes of analysis ,Klearners in the first two categories were cpnsidered
heavy users and learners in the last two categories were considered light or

»

new users. The results show: * .

«

e Heavy LiBrary Users (Project library and/or other library), 77%
‘® Heavy Project Library Users, 67% & . i
'."\o Light or New Project Library Users, 26% .

e Light or New Library Users, 15%

A second question concerning library use was how usage patterns’ relate
" to .the pOSSession of a library card. Table 6 presents these results. It car\ ‘
be seen from this table that as the frequency of prior use decreases the per-

centage,of card holdérs decreases. It is.interesting to note, however, that

10% of the he‘avy.prbject library users do not have a libraryﬁcard and that 39%

of the light or new users’ do possess a card.

' Table 6. Library Card by Project Library Use

»

Project Library ‘ Library Card ‘

Use,,
Heavy '
Medium .
Light




\
A third area of analysis regarding project library use involved the examin—

ation of-possible relationships between frequency of prior use and the oc-
cupation education, age and sex of the learmner. Table 7 presents this
analysis. The results ‘{8 occupation show that Unemployed (35%) and Blue
Collar Worker' (25%) have the highest percentage of new project library users.
'Examinati.on of the Once or More A Month category shows that™our occupational
groups have more than half of their learmners using the project library at this
level of frequency. These groups are Housewife, Professional, Other White
Collar Worker and Student. The results for e::lucation indicate that learners
with a background of Some H1gh School have the highest relativé percentage
of new users (42%) when compared with other educational levels. Learners
with Less Than Eighth Gracle or with Graduate courses appear to use the
library more frequently than other groups The analysis of age shows that
the highest percentdages of new prOJect library users are under 34 years of
age. Thé comparison of male and female learners indicates a slightly higher
percentage of(males as new users. Each of these relationships was tested
for statistical significance using the Chi Square. The results are as follows:

e 98% certainty that learners with different occupation's have dif-
ferent library use patterns.

e 99% certainty that learners with different educational back-
grounds have different 11brary use patterns.

o 949% certainty that learners in different age groups have dif-
- ferent library use patterns,- / )

* o 99% certainty that male and female learners haNe different

v

library use patterns. o )

£

I

3. Project Characteristics

. Project characteristics include learning goal_, learners area of Jd
interest, learners background in the area of interesft and changes in the scope

of the project as the learner progresses throu_gh a s’eri‘es of meetingsWh

the advisor. - /

* ~
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Table 7. i’roject Library U;se Patterns Related ' ;
to Demographic Characteristics ‘ '
Library Use v
' “ Once or Once or | Once or | Less Than
More A .| More Every | More A Once A Never
Month 6 Months |. Year Year
Occupation b ‘
@ Housewife 55% 16% 4% 7% . 18% .
e Bllle Collar Worker 40% 20% 9% 6% 25%
@ Professional 56% ' 14% 8% - 5% 18%
e Mgr./Admin. 41% 24% 12% 6% 18%
° pthe‘r White Collar 5 .
Worker 57% 17% 6% . L 4% 16%
e Unemployed 35% 20% 4% 7% 35%
@ Retired 49% 24% 6% 12% 9%
® Student 56% . 12% 9% 6% 17% -
Education
® Less than 8th e ,
Grade 61% 18% - - 21%
* @ Some High School 32% "12% 7% 7% 42%
e High School Grad. 45% 20% 8% 9% 18%
@ Some College 52% 19% 5% 5% 19%
e BA : - 63% 15% . - 5% 3% 14%
e Graduate Work 73% 11% . 10% - 3% 3%
‘Age )
e Under 18- 44% 12% - 8°§o' 8% 28%
e 18-24 40% 17% . 9% 8% 27%
@ 25-34 b1% 15% 5% 5% . 24%
®.35-44 53% 20% 4% 4% 19%
® 45-54 58% 20% 4T Rt 8%
® 55-64 58% “15% - 2% 10% 15%
® 65+ 58% 18% 6% 9%, 9%
Sex - T
® Male 42% 19% 9% 7% 23%
@ Female 55% 16% 5% 6% 18%
/
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The distribution of learners on the various 1earning\goa1 categories is pre-
sented in Figure 5. To gain specificity over previouqanalysis the general goal
.of personal development hasabeen broken down into Increase Knolwedge and
Increase'Skill. ‘Thghighest‘ percentage of learners have se*d goals riri-

.volving educational credit (34%) followed by goals of increasing knowledge

(28%) and chariging or advancir{g;ih a vocational area (20%). .
34% - I R
|
28% .-
- ¢ ;\. -
20% . ' ’
. ‘ 15
- f <
o 11%
6% '
L D 1% 1%
| : 1 —1 .
Educ. = Job Increase Increase Pleasure - Meet Contribution
* Credit Change Knowledge Skill and People © to
. o Recreation . Community

Pigure 5. Learning Goai Distribution

Different Iservice em.phasis in the individual libraries has led to distributional

differences in léaming goals. Some major variations are listed:

v, o Baltimore and Woodbridge are emphasizing educational credit and
: have high percentages of learners selecting this goal (57% and
) 49%, respectively).
20 - . N a, R .
Ve 38 S

: 44 T
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e Atlanta and Salt Lake City have the highest perceﬁféaé of

learners interested in increasing knowledge (55% and 44%,

respectively) . iAdditionally, Salt Lake gify has only one

learner with an education credit goal.

e Portland has thé hig;ﬁ'est percentage of learners interested in
increasing skill.(23%).

The distribution of learners on selected areas of interest is shown in

.

f’igure 6. The two interest categories Selectéd most f\requently by learners
‘ are Social Science (29%) and,Technology ard Applied Science (25%). In the
o Humanities-related areas the range is from 1% for religion to 41% for languages.

In order to achieve a more balanced picture, Pure and Applied ‘éciences were

-29% . :
. 25%
_ i
L - .
. " ¢ !
: - 11% ]
. —\ 9% R
// ) 1‘\. 7% A 3 ‘
5% , 1.2 5%
. & .
2% - ,
! 1% A F .
100 200 300-® 400 : 500 600 700 800" ' 900
- Dewey Classification e,
Figyfe 6. Areas of Interest Distribution \w C
“ F- N . ‘ :, . R )
;:’l‘a ' “ . . '
) @ . v, ‘
’ 36
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combinedsand the seyen Humanities categories were added tbgether. The re-

sulting ‘distribu tion shows: +

Humanities, 39% . .
\
Pire and Applied /S/cience 32% . . o -
] - .
Social Science 29%

@‘ \ ,
These three cazegories are used in all other analyses involving area of interest.

. This has been done because of :the small number of lear/n/e{s selecting a

/
N /

specific Humanitieswrelated area .

-~

The next analysis compares the learner's seleq/on of learning goal with

his/her selection of an area of interest. This analysis is designed to examine
\ d
the possible relationship between goals and 1nterests Table 8 presents the

¥

results. It can be seen from this table that learners selecting educational

. goals focus in the Soéial Seiences (57%), that learners with job-related goals

focus in the Pure and Applied Sciences (55%) and that learners with personal
development goals of increasing knowledge increasing skill and with goals
of pleasure and recreation selec‘t Humanities most frequently (57%, 57%, 80%,

respectively) The Lhi, Square test performed on this relatiohship showed a

39% certainty that learners with different goals pursue different areas of interest.

A}

Table 8. Learning Goal by Area of Interest

¢
P , Learning Goal* Co '
a : 1 . e ) ;
' Educational | Job g;i?ie Tncrease | T Zzsiure
L= 1Credit Change - Skill ) .. ,
- . ' furr . edge Recreation
N 3 M » :
Humanities * 20%. |- 21% . 57% 57% 80%
Social Science | , 57% 24% |- 14% 0% | -,
Pure and Applied 1 . T r o
1"Science 23%. ¢ 55% 29% | . 33% #20%
N K . 2 S

*Meet People and Contribute to the Community have been left atit of this
analysis dye to the small number of learners in thdse categories.

3
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The learner generally sélects an area of interest in the first mesting

" with an advisor. As the 1earning. project pngress‘es, and the leamer be'gins
to gdain Knowledge in the selected area he/she may find it necessary or
desirable to alter the scope of the project, This may be particularly true
for learners .who have little or no background in the area selected; 24% of  ~ o
the learners have indicated no background 72% some background and 4%
-extensive background Table 9 shows the changes in project scope made

“ by lé”r!ners as they move from one\progress meeting to the next. The"’
percentages in th1s table are based on the. number of learners participating
in each progress meeting. Of the 969 pro;ects 56% requ1red one or more
progress meet}ngs,‘ 32% required two or more progress meetings, 20% re— ,
quired three or more progress meetings and 12% required. four or more
progress meetinds. The resulfs in Table 9 ‘indicate_that most"iea;jners
making'changes are narrowing ,the .scope of the’lr projects. H\ov'vever, the
number ot; learners restnlctu'ring or modifying'projects at any one meeting(

> . w !

represents 30% or less of the learners participating in that meleting oA -

) &

comparison of the quarterly data analys1s on this question has shown that
\‘u

L

Table 9. Changes in Project Scope

Broader Narrower No Change

A ]

1 Progress Report 1 9% 21% 70%

) . I
.
.
M .
.
r CES

Progress Report 2 7% 16% . T 77%
A Y

Progress Report 3 ° 10% 14% 76%

<

- Progress Report 4 6% 1 9% - 85%' .

e
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a significantly high‘er percentage of learners initiating projects in the first

half.of the year were making scope changes as compared t6 learners initiating

t;rojects in the second half of the year., There is no_clear explanation for

this shift. One possibility is tgat advisors are giving better guidan'celin the

initial intervie(w with the learner. Another interpretatior, however, is that
new advisors being added to the tardject do not have the proper training re-
quired to carry out the advisory process; to guide a learner from one stag'e to
the next in hls/her leammg JThis is an area that needs further exploration.

The f1nal set of prOJect characteristic analyses involve the examination

of relationships between learner demographic characteristics, learning goals

and selected areas of interest. The purpose of these analyses is to determine

whether;the learner'% occupation, education, age, or sex has an influence

on the selection of project goals and cont'ent.. Table 10 shows the distri-

+
-

bution of each occupatienal category across learning goals and content

-

areas. The results indicate:

.

¢ . Unemployed and Student léa;ners select education credit goals
(47% and 41%, respectively) and Social Science contént (41% _
and 37%, respectively) more fregently than othee/eccupational
gi‘oups :

.
»

e Blue Gollar Workers select goals involving vocational change
or advancement (33%) and content in Pure and Applied Science
(43%) more frequently than other occubational groups.

e Retired individuals and Professmnals select goa{ls of 1ncrea51ng
knowledge (38% in both casesfsore frequently than any other
group. -Retired individuals also gshow the highest percentages
in goals, of skill increase and pleasure and-recreation (21% in
both cases) and in content areas involving humanities (65%) .

Chi SqUare tests of the relationships Between occupation and learring geals
and occupation and content area showed a 99% certainty that occupational

H

groups are distributed differéntly on both leaming goals and content area °

4
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Table 10.

Occupation by Leaming Goal and Content Area of Interest

House-
wife

l};ue
Collar
Worker

‘Profes-
sional

Magr./

L Admin,

— ——— L.—Jx__ —

"Other
White
Collar

Worker

I

Unem-
ployed

]

-

* Ret.

. | Learning Goals

7 .Educatien Credit
Io'b Change
Increase Knowl,
Increase Skill

.'Pleasure and
.Recreation

Content Area of
Interest

Humanities .

| Social Science

Pure and App’ﬁhed
Science

44%
25%

31%

32%
25%

43%

L%

44%
19%

37%

-42%
18%

40% -

N §

38%

v
.

29%

33k

+ 34%
41%

25%

65%
14%

21%

37%

25%

Table 11 presents the distribution of 1eamers at each educstional background

level across learnmg goals and content areas.

show

The results of this analysis

® Leamers with less than e1ghth grade or some high school educa-
tion are most frequently 1nterested in goals involving educational
credit (61%; 60%) and in Social Science content (47%; 60%) .

Learners with some college show a high -degree of interest in edu-
cational credit goals (38%) and in Humanities content (45%) .

{earners with BAQ degrees or with graduate experiencegelect goals
of increasing knowledge (49%; 47%) and Humanities content
. areas (48%: 42%) most frequently.

2

" The results of the Ghi Square test showed a 99%, -certatnty thaf‘both goals

and content select1on of learners_is related to. educational background level.
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*  Table 11, Edu‘catiOn by Learning Goal and Coritent Area of'\Interest

e ’ <8th\‘ So'me N High Some . Graduate ¢
' ' Grade | HoR | School o 1 BA 1 Work |
- School | Graduate 9 °© s
- Leaming Goals o ( i i A SO ‘
. Educagion Credit | 61% | 60% | 30% 38% 11%| . 12% .
B . % . R |
Job Change 6% | 14% 1 28% 19% | 19%| -i8% .| . . |
> |- Increase.Knowledge,| 9% |-16% | ' 23% L 29% [ 49%| -47%
. » - g B . |
Increase Skill . 24% 7% o 7| - 99 16% |- 12% - |
Please and R - T
Recreation - 2% 9% | 5% | S%| 14%  |°
. | i :
Content Area i S : | ‘ j _ . ? o |
" Humanities 3%, | 15%: | 1% | 4as% . a8%| Wau ' ‘
Social Sciences | 47% | 60% | 20%. | 28% | 22%| 23% | K
Pure and Applied . . e | .
Science | - 16% | 25% | 39% -30% 30% | "35% : |
‘ Q!‘. N , i
o g = F ., N ) g . " ’ . R
. ’ ) Lo QYN'* : . ] - i .

s

The distributio% gﬁ’learnerv;m each age group across goals and content | '

areaas is presented in Tabtle 12 The major findmgs in this table.are as ‘follows: ¢

N’~ ) As’aﬂ}’m’s ge seléction of gdals shifts from educat10na1 - (l
sin | I

' credit %o knowledge/skl 1 and pleasure/recreation:, °, , 1
Leam Slusder 44 select credit most fre?q‘&\ently while those over i

45 focu® g increasing knov«?dedge .,
-3 L& ¢

® As age increases interest in the. H éaﬂitles-fncreases while -~ - X

e interest in ?cial Science defréases? Hﬁmanities ‘range is '

" ) 25% for les than"18 to 51% 53:564‘ SOmal Sc1enc3e range nes -,
“is 40% for 18-24 to 9% for 55-64. ‘. v -

) eThe Chi Square tests showed a 99% cer;taintf tBat age groups are distributed T~ i

_differently- oh these two project characte’élhtlos

- : .
. . ° L .
. T
. . .
. 4
A . ,
v - v . . "
A - N .
. ~ Al
Al + -
. - .
. . N ,
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) . . N . . .
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. .
.
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.
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Table 12. {\ge by Leamip.g Goal and _Content*Arga'of Interés‘t .
| <18 | 18-24 25-34 | 35-44 554 | 5564 | o5e
Learning Goals - Y ] . .
Education Credit | 38% | 48% | - 34% | 35% | 27% 4| 16% | 6% °
" Job Change ’ _zi'% .';'7%7‘-“ 21% | 24% Y 24% 13% | 6%
Increasé Knowledge |46% |- 25% | 30% | 24% P / 28% | 41% | 47%
Increase Skill’ 10% | 8% | - 12% (-\9% | 10% 4% | 23%
iPle\asuré and . | ‘ ]
Recreation 3% 2% 3%- 8% 10% 16% 17%
‘ R
Eontent Areas . B .
Humanities 25% | 37% 33% | 40% 47% 51% [ 46%
Social Sciences 33%.| 40% . 3r% ’é‘S%’ 20% 9% | 17% .|
Pure and Applied - - o 3 , ’ /
| Sotence- -42% | 23%. | 36% | 35% | 33% . 40% | 37%
¥ .

Table.13 pres-éﬁ\ts the Qistribqtion of males and females-on learning g}oals
and content areas. The results'fqr goals show very little difference in the
sélectiogs made, by each groﬁb,. The,agata on contelnt area, howeverpf iTndicate i

_ that males are most interested in Pure and Applied S“cienCe (37%).while fe_males

select Humanities (43%) most frequently. The Chi Square “t‘e\gf showed a 98%‘ -
V ! - ..

certainty that males and femalés select different content areas for their

-

learning -ptojects / _ \‘ ( ¥

. , * » ) /
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1] . -~ 4

o
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Table 13.- Sex by Learning Goal and Content Area of Interest

.. . s . ' * o
< . " Male Female

. - Leami'ng'\_GLoals e ’,) £ .
Education Credit o aaw 35% RS

. Job Change C L% 19% *.
Increase Knowledge ) 30% : 28% ‘

-, - Incréase Skill SR 10% o uw%

-
.

" Pleasure and Recreation il 5% . |- 7% “ .

.. ) Content Areas . . ‘
Hufmanities S . 33% ’ 43% .
r . .

Social Science . 30% ©29% v
[N - 3 o ?

Pure and Applied Science L 37% 29% ~ -

-
- - e -~ e 4

4. Learning Style (‘haracteristics . e

«

The characterization of learning styles involves a description of

learner preferences for lear%ing methods andlocations, for type:of contact _ .

with an advisor and for length of timeé between contacts This type of informa— ot

‘tion is useful to, the advisor in developing a leaming plan and of value to the

policy maker irr making decisions concerning the schedulmg of advisors, the -

-

provision of space for leamers and the type of service to empha51ze cw .

Figure 7 presents thg distribution of leamers across leaming methods.

It can be seen from this figure that most of the leamers prefer the use of - \s

books in their learning. efforts followed by formal classes It should -be -

’ \su -

mentioned how’ever that a separat!e analysis of the last three months of

RN

data collection indicates a slight shift away from books (55%) and into audio~

v1sual materials (14%) . A compa:rison of the individual libraries shows som&# »
- ’ ‘; , -
v differences. -

’ ., N <\ [

f
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Wdedbridge has the lowest per-centa Q. ofwleamers preferring
book"s‘%?%) and the highest percentage prefet g"formal
" clas&es (42%). This, may be a function of

eir sefvice
émphasis on gducationa'l credit, . '

Salt Lake City has the h1ghest percentage of leamers with
a preferehce for audiovisuals (25%

67%

/s

»

Formal Audio- Informal

Programmed
Classes - . Visual * Discussion " Instruction.

Figure 7: - Learning Method Distributich

.

The distribution of learners on preferred leaming location is shown in

Figure 8. Theresults indicate that most learners prefer to learn at home. ‘

An examination of the data for the final three months shows a trend away from

the home with less than half of the leamers selecting this lccation . Pref'érence
. 8, .
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for‘\‘the library' was'indicated by 27% of the learners during this time period.

' A comparison of the individual library distributions shows:

. @ Miami has the higkest percentage of learhers pr:eferrin'g; the 3
library (42%) while Woodbridge has the lowest (8%) .
' e Baltimore has the highest percentage of learners preferrmg .
. tHe home (79%) . . .
. ., e Woodbridge=and ‘St. Louis have the hig‘h.est peﬁ:enta.ge of learners
preferring the classroom (36%; 32%).. .
- / . ' . [] ‘
62% ‘ e~ .
- fa '
4 _ A
coeoel - ' ’

. 22% ’ ’
- : 16% &
. . 24
- N
4 R ¢
Home ) Library . Classroom \;: -
s ‘ 4 » 0. - ’ . “a i
Figure-8: Learning Location Distribution ’
f . L . ) - . ‘; “‘ ‘e\,‘ T

A further analysis of preferred learning methods and locations wa‘s co'

. ducted tq determine whether the learner's age or education influenced these

T
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choices . The results of the analysis for dge and’method show that learners i
55-64 'prefer audiovisuals €15%) more than other groups and that learners

over 65 prefer informal discussion (19%) more than othér groups The findings
for age and location indicate that leamers over 65 (48%)" select the libtary as
a place to do their learning more frequently than leamers of otheé,ages . ‘

’ .
The analysis of education .level and learning hethod shows that educa-

"tional level has little influence in the selectfon process. The only: point

-
a N

of interest is that leamgrs with less than an eighth grade education indigated
the greatest preferenc; for audiovisuals (22%) The major‘finding with regard

to education and learning location is that as educational level increases the

’

home is selected more'frequently

The final set of.learning style characteristic analyses focuses oh the

;

type of contact the learner makes withﬁn advisor the time between contacts

and the length of time to complete a project Tab}(l4 shows the type of

oy,

contact used by learners in the initial interview and the first four progress

meetings It can be seen from this table that most’ contacts are/ade In Person.

Telephone contacts appear.to increase in the first progress meeting and then

’ i

decrease for each subsequent meeting.v L -

Table 14. T.ype of Contact

In Person ‘| " By Phone | Correspondence

Interview ' 78% 22% ; -
Progress Report 1 60% . 35% o 5%
Progress Report 2 - 64% . |- 30% 6%
Progres$ Repért '3 70% | 27% 3%
Progress Report 4 . 8l1% Xk 198 i o= 7

- ) ) \ : . * o ! [ -1
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Table 15 presents the means and‘\medians fOr number of days between .

A3

visits. In all cases the median is smaller than the mean indicating a

greater number of Yearners at the lower end of the range. At the present

R time 39% of the 969 projects have been completed. The median time for

these completed projects is 20 days, the mean time 1s.52 days-and the

rarfge is 0 - 412 days. . .o ' .

i Table %7 Ti_meBetween Visits
. (In days) .

P . Megan Median

Interview - Progress Report 1 : 42 days 16 days

Progress Report 1 - Progress Report 2 . 37 days 20 days

«  Progress Report 2 - Progress-\Report 3 40 rfays . 20 days '
Progress Report-3 - Progress Report 4 +| 21 days ' 8 days

B. The Service Profile

--= 1.: The Servioes .

-

Adviso'fy-and Information Support Services are provided to the learner
at each contact with an advisor Advisory Services are designed to aid the
learner in developing a plan of study while Information Support Services in-
vole the provisiOn of materials, the making of referrals and the creation of)
study guides to support the 1mp1ementation of the learning plan It s possible
for a learner to reeeive more than one service of each type at any meeting
Table 16 describes the proyision. of Advisory Services. The' percentages in
this table are based on the number of times ‘the seryic?e was provided divided .
by the number of 1earners participating in the meeting The results show
that in the initial interview the program is explained to most of the learners
(81%), assistance in gdal definition is given to slightly less than half and ,

scope,and.pﬁan development help is given to sl'ightly more than one-third.

N \
* »



As the meetings progress the most frequently offered service is plan develop- .
ment. The large increase in this service during the third and fourth progress
Q'eetings is primarily due to activities at the St. PLou'is Public Library where
group activities are being offered to independent learners. If St. Louis is

~ removed from the analysi&‘ the results show 44% of the‘learners receiving plan
assistance in the third progress meeting and 46% rebeiving this assistance *
in the fourth meeting. The percentage of learners receiving no advisory ser-i

vices ranges frorn 9% in the initial interview to 43% in the secand progress

meeting.

Table 156. Advisory Services: Percentage
of Leamners Receiving Ea¢h Service

'Number of Explain Define Define Develop
Learners Progra Goals Scope | Plan

Interview 969. 81% 48% ) 37% 38%
Progress Report 1 | 546 0% 24% | . 18% 40%
Progress Report 2 307 5% ! 20% 13% 40%
Progress Report 3 190 5% 16% 12% 50%

Progress Report 4 115 4% - 14% 14% 57%

The Inforﬁqatiqon Support Services provided to learners at each meeting

“‘ are presented in Table l7~. Here, aoain, percentages have been computed
b;dividing the numoer of services given by the number of learners partici-
pating m each meeting. The support service most frequently offered is
provision of’ material followed by gathering 1nformat10n and making referrals
outside the lihrary In general support services appear to decrease from
meetin?t% nipeting with the exception of preparing reading lists and referring—
, leamers to other locations or individuals inside the library. The percentage
of learners regeiving no support services ranges from 12% in tﬁe initial

o *

-
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interview to 18% ‘in the fourth progress meeting.
library service distrtbutions shows:

e St. Louis has the highest pefc ‘h'_cage of learners receiving re-
ferrals inside the library. In the.initial interview 47% of their

learmers receive this service.

Additionadly, St. mes has gue -

hicjhe st perc
second prog

tage of learners receiving resourcellst§ from th®
*Pheetmg to the fourth progréss meeting .

e Miami has the highest/percentage of leamérs bemg referred
utside the. hbrary in the in1t1a1 interview (44%) .

® Denver has the highest percentage of learners receiving study

A comparison of individual

guides in the; initial interview (17%) .

The high percentage of resource lisfs andmli'nside referrelé provided by St.

~

Louis

* meeting and 8% in the foui‘th progress meeting.

is a§ﬁsociated with their group activities Louis is removed from the

. If st.
analxsis for progress reports two through feurzthe results show that resource
lists are provided to 4% of the leerners in the secend progreés meeting and®
3% of the learners in both the third and fourth progress meetings while insi;:le~

referral is given to 5% in'the second progress meeting, 3% in the third progress

A

Table 17. Information Sypport ‘Services‘: : »
..Percentage of Learners Receiving Each Service . ' -
7" . Refer | Refer | Gather: Provide Provide
No. of | Provide . - . ,
L s | Mat .Out- In~ | Inform- Study Resource
earner at- 1iside side | atlon | Guide List
A/, . ’
Interview 969 69% 22% 14% 34% . 8% 8%
Prog. Rpt. 1 546 58% 15% | 11% | .27% | 6% 10%
Prog. Rpt. 2 | , 307~ 49% ° 11% 13% p 26% 5% 11%
Prog. Rpt. 3 | ‘190 44% 7% | 16% | 30% 5% 15%
’ . . ' - .
Prog. Rpt. 4 | ., L15 | 41% 7% | 26% | 29% 4% 23%
» s
v
w~ . A—.
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-__— 2. Servicg BvaluatiOn . A L. )
- Both leamers and adv1sors have provided service evaluations on

specific materials,on the _general usefulness of the advisor—learner relation‘~
ship and on the overall value of-the Information Support Services. Specific

evaluations of materials are given throughout th_e learning project while general

evaluations occur when'a project reachés completion,

i - ,
4 .

v Table 18 shows advisor.evaluations of* specific material availability.
Materials are divided into three classes‘ Print Media, Visual Media Audio.
Media and most of the material falls into the Print Media class (97%) . The

results indicate that & high percentage of material in each class-was found

to be available.

‘Table 18. Availability of Specific Materials ' ’ P
iy S — - — :
. * No. of -~ 1 ° Not Not In
' . Materials Available . | pya1able Collection
Print Media 2284 " 87% 10%: CA% -
Visual Media | - 53 . 100% 4 -
. Audio Media 33 - [ 91% 9% |~ - !
. 5

. .
~ - [

Table 19 displays the learners evaluations of specif1c materials. The
percentages in this table are based on the number of materials that have
been evaluated- The percentage of unevaluated materials is 26% for ?int ,
aat Media 17% for V1sua1 Media, 6°/Pfor Audio Media and 25% for Study ids
It can be seen from Table 16, that learners found most of the materials useful
in supporting their ,prOJect efforts° the range is 73% for Visuals to 97% for
) Audio \materials The low percentage appropriate ior,Visual Media is a result
: of evaluations fromi one 11brary, all other libraries received evaluations of

\—

100% useful for this media category . .

/ - . 50




" Table 19¥ Usefu-lness of Specific Materials :

. No. of . Not
© T Materials - Kppropriate .
_Evaluated . . Appropriate
Print Medla " 1699 . 84% o 16%
. Visual Media =« 44 73% L 27%
Audio Medig - 31 | .. 97% 3%
" Study Aids 91 L | 92% 1T 8%
b ’ Q ’

3

Learner and advisor e”i/'aluatiOns of completed projects are shovvn in
Table 20. These evaluations are presented in three general areas: Learner-
" Advisor Relationship, Information Support, and Overall Satisfaction. The
specific¢ oategories under Leamer—Advisor Relationship examine issues of
learner.and advisor comfort ease of c0mmunications the availability of
the advisot when needed by the learner and-the effectiveness of ass1stance
given by the adwisor in pro;éct plan development Categories 1ncluded in )
' the Information Support areaj concern quegtions of the adequacy of library . *°
hours and facilities, the availabi’llit,y and usefulness of selected materials .
and the effectiveness of study duides nd referrals Overall Satisfaction
'relates to the general feelings of learners and adv1sors concerning the useful-
negs of all.services in meeting the‘needs of the learner. Both leamers and -
'advlsorsewere asked to rate completed pro;ects on each of these questions °
usmg a five pomt scale Thq,p01nts on the scale were. labeled "Always"
"'Often", "Sometime", "Seldom" and "Never" For purposes of analys1s
' ~"Always" and "Often" were combined as S‘tisfactory,"'Sometimes was con-
' sidered as Uncertain and "Seldom" and " Never" were combined as. Unsatis-
| 'fac;tory The table shows that leamers are more posit1ve than advisor:s in all

evaluatiOn categories A comparison of advisor evaluations for the first and

9

jact s v‘k‘- !
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‘ Table 20, Learner and Advisor Evaluations
Satisfactory Uncertain Unsatisfactory
Learner-Advisor
Relationship -
‘@ Advisor Available
-l ' - Learner - . 93% 5% 2%
-~ Advisor 90% 8% ] . 2%
e Comfort . ’
- Learner 95% 3% 2% P
N -Advisor - . 86% 12% 2%
e Communications ’ - -
‘ - Learner . 92% 7% . 1%
. ‘- Advisor . 84% 14% 2%
X e Plan Help ' ' - ‘ L
+ - Learner 86% ' 10% 4% .
) - Advisor 67% 24% . " | . 9%
«  Information Support - ' 1 d S
e Library Hours o ) K . .
SO - Learner - 95% ' 4% 1% .
s e Library Facilities ' | '
~Learner ; o -90% s 8% |, 2%°
‘ . Materials Available & o X
-- Learner 7% 17% 5%
L - Advisor . : 67% 24% - 9%
g ' Ma‘terials Useful ) i
‘ . - Learner . 83% . 13% 4% !
- Advisor - 67% 27% c 6%
. 4 Ve
: - @ Study Guide Useful \. Y '
+ - Learner . 88% , 8% 4% - .
- Advisor © ” 71% 25% 4%
@ Referral Useful s )
! ‘ ~ Learner - : 88% '° 8% | - 4%
. = Advisor , 74% - 15% 1. 1%
' Overall Satisfaction ' "o ”
~Leamer - " 91% 6% 3%
- Advisor 63% " 21% 16%

* Note: Percentages based on'196 learners and 379 advisors. Study guides
evaluated by 100.learners and 130 advisors; referrals evaluated by 76
learners and 108 advisors.

g - : 52
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”s‘éc0nd six-month periods', however, shows advisors becoming more satisfied
in every area .’ Learners appear to be most satisfied with the comfort of the
learner—advisor working'rel'ationship (95%) an_d_lea_st satisfied with material | /
availability (77%) while advisors show most satisfaction with their avail- =
.ability to the learner (50%) and are least satisfied with learniny plan develog-
ment (67%), material availability (67%) and material usefulness (67%). On
the question of overall satisfaction, 91% of the learners gave positive ratings . .
as compared to 63% of the advisors. o '
Learners completing projects were also asked if they would use the
service again and if they would recommend it to a friend .The results show /\J
that 92% would use the service again and that 98% would ra:ommend it to

°

- a friend .

-

The satisfaction'levels of both le‘arners and advisors shows the service
is perceived as useful. The finding that advisors are becoming more positive
&may indicate an jncrease in both competence and confidence in helping the

L4

leainer meet his/hér learning needs effectively!

C. The Institutional Profile . . }’
The purpose of the InstitutiOnal Profile Qo provide data to policy

makers on pers0nn~e1 thme and coét and on material ¢cost. At the present time

the only item included in this profile is the advisor time involved in c0nducting
an interview. There are plans to expand this profile in the future .

Table 21 shows the means_apd'medians of advisor time spent, in each :
meetind with the“ learmer. It can be seen that both the !neans and the medians = -

k decrease after the initial interview The 10ngest time associated with con-

"o

ducting an interview was three hours 5

* - v
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Table 21. Time to’ Complete An Interview .
: -(In Minutes)

Mean l\/Iedian

Interview . . 33 . 25
Progress Report 1 16 . 10 v
Progress Report 2 16 - 12 .

”

Progress Report 3 - 16 : ) 12

Progress Report 4 g 20 ) 15 .

. .

D. The Communications Profile

The purpose of the)COmmunicat.ions Profile is tq assess the relative ef-
fectiveness of a vanety of media in attracting learners to the service. "This
proff}le contains nine sources of publicigl: two inside the library and ;even'

" outside the’ library The two sources inside the library ‘are the librarian and
library displa'ys including posters and brochures. Three of the sources used
outside the, library are the mass.communication media of radio telgvision
and newspa'pers~ The promotional efforts on radio and tel,evision involved
short commercials for the service des1gned ‘by the, NatiOnal Office and inter-
views with library staff participating in the project. Promotions in the news-
papers wer?,gene}ally based on discussions with staff and described the ‘
kinds of learners apd learning projects associated with the advisory service.
Other outside library publicity sources 1nclude Community Di splays Com-
munity Outreach, Word of Mouth and Another Agenqy. Community Displays
consisted of bus cards, posters, brochures end_ billboards, while Community'
Outreach involved lectures to community groups Publicity from Another
Agency was usually in the form of a referral from a local eduoationalglstitution

Presenting the agqgregate results for the Communication Profile does 1 not

. provide a clear picture of the relative effectiveness of the yarious media.

-
'
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Problems arise because”each library cor}ducted an individualized pub}}lcity

compaign some libraries did not thake use, of radid and, television while

~
'

others d#d .not use community displays. .l\dditionall,yl it has been difficultj
to obtain information on the frequendy of occurrence of ‘r'adio and television_ ‘
| coverage. Therefore, a television station ip oné aredimay havei presented .
a commercial five or six times more often than a television station in another-
af‘ea’ ,;xs’é result of these problems, _communications 'efforts_can be more ’
effectively evaluated on a. library by—library basis . However, some general
. statements are possible based on aggregate data First, 43% of the learners .

acro.,ss all libraries are being attracted by in- library publicity efforts.

Portland attracted the smallest percentage of learners inside the library
(29%) while Atlanta attracted the highest percéntage (53%) . Second, a com-
paris0n ‘of mass media effectiveness based on libraries ‘that used all three
media shows newspapers to be twice as effective as t’elevision and three"

T’ times a@s effective as radio in attracting learners to the service. Exa,minatiOn
“of the Community Display data shows bus cards to be‘the most effective
means for rhaking potential learners aware of the ‘service. The two libraries
that used bus cards attracted 19% and 20% of their learners through this
means; other efforts such as billboards attracgted less than 1% of the learnerS

An analysis of promoti0nal media'by learner «demographic characteristics

shows the following relati’onships

e In-liBrary promotions are most effective for housewives (50%)
- and individuals with some graduate wdtk (54%) .

o Newspapers attract r;etired individuals (27%) ., .individuals who
are high school graduates (20%), individuals“betwe'en 45 and
o 54 (23%) and females (19%). . g ‘ '

e Word of Mouth is relatively more eﬁfective in attracting. students
. (20%), individuals with less than a high school, education (17%) ;

‘& and individuals between 25 and 34 (16%) .. .
» o ‘Another- Agency is relatively more effective for unemployed in-
dividuals (22%) and for males (166),. - ot
- 4 , \’
) B \
- ~ 5§~
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E. Summary - . -

»

The Learner Profile describes the demographic characteristics of the “
- '\ - - N v
learners and relates these characteristics to project choices and preferred
learning styles. The demographic description ﬁ the aggregate “shows that,

there are more females than males, that the occupational categories with

" the’ highest percentage of learners ar’e Housewife/and Other White Collar

Worker, that most learners are between 18 and 44 and that most Have at least
a high school JducatiOn Analysis at the 1nd1vidual library level shows ‘
distributiOnal differences on all of these characteristics These d1fferences
may be due to differences ln\ population characteristics,idifferences in
ser\}ice target groups, or differences in promotional effo}t Data on the re-

lationships between these demographic characteristics “amd project choices

and leiaming styles suggest the following key findings:~”

\‘;g:zers with different occupations select d1fferent learning
, and areas of interest.

e leamers with different educational background select different
learning goals and areas of interé&st. sBducatiOnal background, (
however, does not influence the selection of a learning method .

e Learners from different age groups select dlfferent learning
goals and areas of interest. Age also influences‘the choice\&f ,
learning method and leaming location. - / )

e Males and females have similar learning goals but select djf-
ferent®areas of interest.

" The specifics, of these relationships, which are found in Tables 10 through

13, should provide guidance to advisors in working w1th\‘new learners. Another
important finding is that most learner contacts are in person This he{s
implications for facilities where learners and advisors gan meet co!mfortably.

: F
The Service Profile describes services provided and the evaluation of o

. those services b-y' learners and advisors. ;The results show that both advisory
. . ' * ~ )] 3

and informatiOn support services are being provided to leammers from the

v

initial interview through the fourth progress meeting. Learners, have indicated
i



. a high degree of satisfactiOn with all advisory services and most information
‘supportwservices. The lowest degree of learner sat1sfaction was with Material
Availability (77%) . Advisor evaluatlons were generally positive but tended
.to show.less satisfaction tl‘ian learners. Data from the Servicé Profilg have
significanf poliCy imphcations which will be discusgsed in the next chapter
The Institutional Profile describes only the time required to complete
an 1nterv}ei The results show a median of 25 ininuteifor the initial inter-
‘ view and mediains of 12- LS minutes for subsequent progress meetings a
The Communications Pr‘ofile was established to agsess the effectiveness
of promotlonal media 1n attracting learners to the services. On the aggregate
level it appears that outside library sources attract slightly more leamners
’than fn—librar’y sources. Of the outside media, newspapers are the most
effective. The analysis of promotlonal media by demographic characteristics
-shows that media are differentially effective for different g\'oups of learners.

These data should be studied in detail at the individual library level as an

aid in determining future promotiohal efforts.
- .. » .
-»
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IV. POLICY CONSIDERATIONS

3

" In general, the<nfluence of re search on basic library policy has been:

minimal particularly in it; application to questions of service. The Learners
v Advisory Service from its origin placed high priority on the development of

an internal accountability system (Program ‘nn1ng and Evaluation) through

¢ .

which the connections etween servic; research and policy would be ex-

1 -

plored. One result of this focus was the creatlwf two key management
groups: the Research Study Group and the Policy Study Group,  The Researf‘h g
Study Group, composed of one representative from each participating library,

was responsible for data collection and the ‘development of policy recom-

e

‘mendations from these data. The Policy Study Group, compdsed of the nin/e, -~

P v

l{i?rary director , wag responsible for making .policy decisiOns based on data

e

nd recomrnendatiOns supplied by the Research Study Group
This section of the report djrscus ses the ge;eral fram ork within which
the nine libraries examined policy questiOns/issues arising out of their- ) e
shared and ind1vidualized systems . The tr’énslatior of research info policy
 is'a difficult task. It requires that the research be specifically directed .
towards policy issues, it requires. that decis1on makers have experience in
the use of rdsearch results and it requires that comparable data be available
...on other aspects e-f the operatidns so that Judgments involying, tk}e allocation
of resources can be made. In the present situation _the libraries Qx;e ?aced ?
with s‘dre problems in all these areas. First, not all important questions
were”asked in the beginning, me questions evolved as experience was
' /‘}-\§ gain‘ed with the' service. Aéonally, in certain casés needed iriformation '

Pt ]

was not collected because it was difficult-to obtain Some e°xamplesN' are the » '

frequency pf use of various p[omotional materials or the time allocation of )

c

advisors to specific service tasks Second, librarians have limited experience

in interpreting res,earch results for management purposes. Third, in most
, : ] Y : :

- . . <y ’ l'
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libraries there are no comparable data describing other services (eg., réference,

,childre'n‘s services, etc.). This lack of data makes it impossible to say v

that the Learners Advisory Service is of more ‘value and; therefore, should

M4
.

be given a larger proportion of the-libraries' \resourcesythan another service.
The problem is compounded by‘ the fact that the measure ,of succeSE of one

service may not be the same as the measure of success for another service.

Different criteria must be established for each service based on the nature

-
A

®
* and purposé of that service
Given the above’ constramts there are still several questions that can

~ be addressed, by the commOn data collection and evaluation system which

relate to policy issues. Members of the Research and Policy Study- groups

identified three impdrtant policy questions arising from the data system. .

These questions are: - r -9 ‘
: e Is the service itself, on the natignal and local levels, viable in
its present form? ) . '
. 'Is the cost of the service justifiable, given the level of demand ? »

Is the data collection system at the individual library level pro-
viding sufficient information about the library, the service and
the leamers to'make policy decisions given the relatively fbw

numife.r of cases. . . .

]

Servic’e Feasibﬁlty

AA’,
.There are several specific questions which relate to services feasibility

L 4

a -

These include: Are learners and advisors satisfied’ Is’ information support

available and shufficient? Is staff response sufficient" and Aré library facilitiés

addquate > . Teo 4

o v,

1. Learner and Advigor Satisfaction e - ‘

9

S Most learners appear 10 be satisfied with t!-e serv'}se they have

rece1ved é/\é have 1ndicated ove’!‘all satisfaction 92% would use bhe service
" again, and\98% would recommend the service to a friend Their evaluations o

® ) ®

*

*

-
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of the learner-advisor relationship range from 95% satisfaction with the .

comfort of the Vo;orking r&lationship to 86% satisfaction with assistance in
learning plan: development _‘
The results for advisors show 63% indicating overall satisfactiOn and -
67% feeling satisfied with assistance given in learning plan development.
Most satisfaction appears to be with their availability to the learner (90%)
and the comfort' of the working relationship (86%). The low levels of overall
‘ ‘satisiaction and satis'facan with plan development assistance may suggest
- that advisors-feel ~unprepared and that more training is.refuired. Another.
possibility is tha_t advisors had high expectati'ons‘ concerning service'delivery
which are not Pring realized. This questiOn should constitute an.area ot\

concern for policy makers.

2 Information S@pod Availability and Usefulness

The data do not present a clear pattern for any easy response to .
this question. Increasingly, learners are noting difficulties in obtaining
materials needed to complete their projects , although the majority remain
generally satisfied. Advisors c0ntinue to be unhappy with the general use— -
fulness of materials available, and have pointed out serious gaps the
library*s holdings. . _ r

The i‘nforma‘tion supplied through the Program Planning and Evaluation’sys—
tem indicates that each library should undertake~a detailed analysis of the
information support and advisory ser\{icés system in the f”ollowing'twocareas:
study-guides/reading lists, and referrals (both inside and outside of the
library). There is a discrepancy of some magnitude between the perceptiOns of
learners and advisors in these two areas. The comparison between the aggre-

+ gate and quarterly data, reveals an increased reluctance on the part of ‘advisors ‘
ta_refer learners outside the li%rary, toytap community support resources. An
. important policy consideration for the library decision makers rests with the

issue of the public library 'as a central coimmunity or "outreach" agency.

\ ‘ . N -
i « o - t
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The implications of this question are important, as they affect _all aspects

of the library operation, particularly in the areas of recruitment, training
and professional development. . ) ‘

’

3. Staff Response

Y

" The data show that-adviso;s are providing both advisory and inform‘-
‘atiOn supcox/'t services to most learners thfoughout the duration of their

‘ projects. In the fqiirth progress meeting 70% of the learners are still receiving

- advisory services, primarily in the form of plan developn{ent assistance, and
82% are still'receiving information support services. These-data have been
rrelatively constant from one quarter to the next. It is possible that services
could be improved, particularly in the area of learning plén development,

‘Both learners and adviscrs indicate the least satisfaction with this advisory
service. Additional training in the skills alil‘d knowledges associated

w‘ith the task of plan gevelopment might be considered by.'pclicy ma‘kers.

Some changes in the nature of service have been noted in the area of
modifying or redefining project scope as the learner progrésses through a
sg:ies of meetfﬁc;s with the advisor. In the first quarter, 70% of the learners
were mak:ing changes in the scope of their initial project plan while in
the fourth quarter only 30% of the learners were making such changes. There
are two possjble interpretations of this finding. First, advisors are getting
better at the task of assisting learners in the definition of project scope in
the first interview; that is, in immediately helping the learner to define a
manageable learning project. The second exﬁlanatiOn.is that advisors are

not pfoviding needed guidance throughout the learning project. This, inter-

pretation sugdests that advisors are slowly moving away from the advisory

service concept back to a position of business as usual. ff this sec0nd » -

interpretatiOn is correct then questions arise as to hoy to create more p@sitive
/
service atti{udes in the advisors. These questiOns relate to such policy

/
issues as the need for personnel incentive programs which offer rewards for

// -
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services well performed and which negatively re-enforce performances and ‘

attitudes' judged less than professiOnal. R . " o

4, Facilities - N

5
1]

The data demonstrate that libr,ary fa\cilities are adequate for the

e provision of the Learners Advisory Service. Learner evaluations of library
facilities and hours show a satisfaction level of 90% and 9585, respecti;/ely.

AdditiOnally, the find/ings. for preferred learning locatiOn li/cate that only

22% of the learners prefer to do their learning in the library. |,

g

B. ‘Service Demand and Cost
N ' Over a twelve month period a large number of adults have made inquirie,s
regarding Ad\}isory Services. Of these many adults, only 934 have niet the
.definition of an independent leamer. This represents an average of 104 leamers
per library, the actual range is,65 to 181 The question being addressed by the
‘Policy Study Group is whether this is a sufficient level of resp0nse to justify 4 !
" c0ntinuing the service. There are two factors to be c0nsidered in addressing -
-this question First, each library must specify a target demand level that,
demonstratés service success from the standpoint of the number of leamers
Without this target it is impossible to detérmine if the deman\q level is- suf- .,
ficient. All participating libtaries established targets of this -type during the
service testing phase; some of the targets werearnet- others were not. '’ In
situations where targets were not reached dec1siOns were made that targets
were gnpeéfstic and should be altered This experience led to many of the
libraries taking a "wait and see” ‘attitude during service implementation, The
result hag-been a lack of criteria for measuring success in terms of nu]mbers.
A second factor to be considered is that none of the libraries have
- developed or executed full-scale promotiOnal campaigns Until such an effort
y is initiated, it is unfair to judge the sufficiency of the demand for service

~

Each library has promoted the service, but these efforts have not been sus-

-

tained. This is supported E)y two findings The fact! that sources inside the ‘

-
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libraries have been responsible for attractmg 43% of the learners suggests
that outside communications were.not effective 4n reaching a large number of

learners. Additionally, the percentage of hew and light project Kbrary

. users attracted to the service has decreased from-36% in the first quarter to

25% in the fourth quarter indic&ting that outside library communications were

be&oming less effective over time. An important policy question is whether '

" the libra‘ry should devote the needed resources to a full-sclae puolicity

effort in order to determine the real service demand-level in the community.
+ Although there are no aggregated- data_onf service cost, some of the
participating libraries are keeping records of advisor time. These time

recordsscan be translated mto an estimate of personnel cost assoolated with

'serving one independent learner. However, since the service is still in

an experxmental phase these data should not be used to make hard decismns
Whlle experlmentatlon is in pr;gress procedures are being altered ancft
personnel must learn these procedures. Time records of these activities
may not reflect the eff1c1ency that is'achieved once procedures are set

An addltlonal problem of usyg cost and demand information for adv1sory
service in making policy decisions about the future of the service is the
lack of comparable data on other library services. These data are necessary
to insure the most effective allocation of personnel across all library

serviges.
. N o
s . }

C. Data System Effectiveness At the I'ndivldual lerary Level )

The data system provides a framework for obtalning -mformation to be
used by the hhrarles in operatlng the service and in making decisfons about
. T @ J
the nature of the service in the future. At the present time, some of the .

libraries do not have a sufficient number of learners to make effective use

of all aspects of the data system. The syst_eru is useful with small numbers

- . v
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of learners for single variable analysis such as age, sex lea.rning goal ang"
learning fnethod Problems arise for the analyses which are designed to
examine relationships between d¢mographic characteristics énd project
characteristics or between demographic characteristics and promotional media
effectiveness. These analyses d1v1de the learners into a large number of
groups; in 'casels where few learners are involved there may be several groups
containin'g only dne or two learners. H0wever, as the libraries attract more
learners and provide more service these analyses will take on greatér meaning.
The clata system should not be considered only as a means for describing the

past but as.a tool for characterizing the future.

I

D. COnclusion

The general framework for this discussion is intended as a° starting point
in addressing policy issues. The library policy makers, once they are \
satisfied with the general context, must move toward the level of detail.

which will enable them to arrive at specific courses of action.. This may re-

”quire the use of supplementary information sburces outside the common data

.

collection system

The follow1ng illustrations, which come from the indivitdualized' reports
of the Research Study Group, are indicative of how far the n1ne public libraries .
have moved from basic research to policy- action coriiderations They fall
into one-of three areas which collectively must interlock on anx serious
policy conS1deration - questiOns recommendatiOns and actiOns

) QuestiOns ¢ >

- What .procedures are limiting th§ involvement of staff in the
delivery of this service? .t(Tulsa)

-

“Is an acquisitions policy or organizatiOnal procedure inhibiting
the development of.the service? (Tulsa) - c A s

- ‘s the Leamers Advisory Service, in actuality, more im—l
portant to the library to improve the overall performance
of the librarians in traditional Mbrary functions? (Tulsa)

!
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~only to;reflect the ways in which the data system has been used.in the policy

' ’ _
Might we not experiment with more continuous efforts outside
the lib"rary and reach more new users? (Enoch Pratt)

- Should publicity be prioritized in order to get more or different
types o,f learners or different content areas of inter%st into
the prograf‘n" (Salt Lake City)

° Recommenda tions: ¢

- As 12% of our leérners prefer AV materials’we are thinking I
about the possibility of‘a110cati‘ng 12% of our book bu'dget : ‘
to satisfy that expressgd need. (St. Louis) ~ .

~. A People-to-People Index should be created. (Miami—Dade) !
¢ Actions: ' N

- Several other services will be measured and evaluated using-. - ‘
the processes learned through the project,, (Woodbridge)

- The Learners Advisory Service will be offered only kﬁ“those
library agencies who volunteer to participate. (Atlanta)

—~ We tapped inter-library loan within the State and found ' 5 .
several human resources we were unaware of. (Portland) 3

These illustrative duestions, 'E'e-ycommendatior{s and actions are intended

area; they do not begin to penetrate the wealth and range of policy activities

r

undertaken by the nine.libraries.
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V. DISSEMINATION OF THE INNOVATION-
. ° ) *
,‘.»‘I‘he changes sought through project dissemination ‘a'ctivities are basic
to public library policy and are not easily brought about through the distribution
F 3 of reports and the writing of journal and popular magazine articles. These

Y

activi"tg’aies have been carried out and continue into the present time. The
project’ h‘owever, was also seeking changes of‘long duration’ that would
.pers1st beyond the n1n:demonstrat1on sites engaged in the present effort.
The dissemination of the innovation, the Learners Adv1sory Serv1ce for bring-
" ing about planned change in the current .practices of public library service
to adult 1ndependent learners required the application of a\éonscmus and
deliberate strategy of dissemination and the creation of.a structure that
- would persist ovg; time for guiding and implementing this strategy.

_There are ‘several factors concerning public liylg)raries that must be con-
sidered in developing such a strategy. First, the.present allocation'of-ftlnds
to the various interests arﬁ departments. within a public library often con-
flicts with ‘the alternative uses of these existing resources fer a. new g'en.eral
service that goes across all these intérests and departments Seeond, thé

_Learners Adv1sory Service has generated add1tiona1 threats to the-morale of

professionals who are comfortable with existing pract1ces and a segmented
T - departmentalized .approach to service and clients Third, the manner in
‘which planning and evaluation is presently carried out typica‘llydoes not
provide ar avenue for introducing innovations. thrrent libra'ry practices focus
on, acqu1ring, organizing and preserving collections of mater1a1s, practices
g that are rarely appropriately evaluated. Models t%‘effect changes in the
delivery. of a responsive service to the individual ar‘e%frecmently hampered by
a preoccupation with this function of warehousing and the provision of a mass .
. service through brief reference interviews characteristic of the rr?ain or central .

lbrary of large systems. Fourth., organizational pro))iems in the public s o

-
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library ‘identify COmmunications difficulties and role conflicts at points of
‘exchange . The question of who talks to whom in disseminating the innovation
and the roles that are assumed in the exchange dema’nd a more direct approach
thﬁat goes beyond merely providi?;g information on the achievements of a given

project._ _ ’ . -

-

c ' .
A. Short Range Dissemination Activities

One of the most novel and important résults of the National Project was
the development of a rnodel and strategy for disseminating th‘e Learners
- Advisory Service. To meet the immediate need for interested public librarians
to learn ffiore about the service, the National Office decided to conduct a
series of 24'0ne—day seminars across the co'untry. The purposes of these,
seminars were: 4 . , ' ‘o

. ® To provide decision makers in small and medjum-sized libraries
* the opportunity to consider the pOSS1bility of a Learners Advisory
Service in their own libraries.. . -

. To review development of the national effort in Learners Advisory
Service implementation. ~.

To present a description of the service for the small or medium—
sized {library, including provision for needs assessment " pro-
gram planning and evaluation, and training.

- e To provide basic understanding of the components of a Learners

Advisory Service. '
[ 4

Small and medium-sized libraries were selected as tﬁe target because they
represent a.:large proportion of the libraries in the country The steps followed
in the development and implementation of the seminars is pictured in Table 22.

S

‘ The first major task was the development of criteria for the dissemiMtion
model. Criteria were based on characterizations of small and medium- sized‘
libraﬁries and on a comp?rison of these characterizations with branch libraries,

© providing a Learners Advisory Service.

of a dissemination model based on the identified criteria. The third-task

°

The second task was the constructiOn .

N

-




involved the fmplementatj.On of the dissemination model, through the conduct
of.sem}nars and the evaluation of these seminars by participants and by' /

resource faculty. .

b2
Table 22, Seminar Development and Implementation Activities
Task' . _ © Steps o
Develop Criteria for e Characterize small and medium-sized
a Model of Dissemination . |* libraries. ' ‘ - "

o Identify similarities between small and

medium-sized libraries and branch .»

. . libraries providing a Learners Advisory
E - Service

e Develop criteria for dissemmation model

Construct Dissemination ® Review and approval of model '6( teria
Model by National Office and members of
’ ' Research Study Group.

. e Construct dissemination model. from
#» selected criteria. . . o

e Review and approval of model by Policy
~, Study Group \\ ‘ B
Implement Dis ‘,mination | e Appoint National Resource Faculty.
Model L2 :

. @ Select pdblic libraries to expand ser- b
vice . .

o

o . R e Schedule visits to»selected libraries
' and conduct seminars. ~

. ° Evaluate model and general dissemina-
' tion efforts.




1. Planning and Conduct of Seminars

The seminar teams (Resource Faculty) were selected from five of“tﬁe‘é'

project libraries .. Each team was 'composed of two individuals. Following

extensive consultation, the decision was made to divide the country into/

five regions. Whenever possible, the regions ygs:e drawn around the locations .

of the seminar teams. The state was used as the natural geographical unit
- fgom which the participants would be invited. .

It was decided, with some local exceptiOns to seek the assistance of
the state library agencies in setging-up the seminars. Each state agency was
asked to express interest.in co- p0nsoring the seminar, to provide a list of .
individuals who should be invited\to the seminar, and to*suggest a local .

" host sponsor, Once agreement was reached the state library agencies local
host sponsors and participants were sent a Fact Sheet which provided basie
informatiOn on the seminar. This fact sheet described the national project,

discussed the function of the seminars and presented details on adminjystration

¥

and coordinatiOn.' T{we overall response from both state library agencies and, '

/

local host sponsors was exceptiOnal Clearly, without their c/oope tion
the sugcess of the seminars would not have been possible _
Fachyparticipant was asked to supply to the seminar leaders in advance
the basic informatiOn on both their library and ocommu‘nity The primary purpose
for reque sting such information was to p;'ovide the- seminar Jleaders with suf—
ficient knowledge of their audience to allow for- needed adjustments in the
seminar approach .This information was centKlly compiled by the National
Office in order that an aggregate profile of 524 library descriptions would Fe
available .- For the most part the aggregate library profile shows that the -
primary target group of the seminar was reached with the majorityxof partic-

ipants coming from small or medium- sized public iibraries Some encouraging

¢ '
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. reasons given for attending the seminar were: . interest in new forms of service *

(60%) and ardesire to increase adult use of the public library (62%). -
A‘ Participant's Workkook was prepared'by the‘seminar teams and made
5 ‘available to the participants at the‘seminars . This workbook included the
basid components of Advisory and lnformatiOn Support service along with a )
.case study designed to be/used during the coursge of the one-'-day seminar.
In addition, a ene~page statement of the. goals and objectives of the seminar
was presented . Each serninar was preceded by a 45-minute slide and tape
presentation which provided an overview of the three-year‘natiOnal effort.
. The content of the seminar included both program planning and evaluatipn
.procedures for service design and the operation and effectiveness of the

- Learners Adyisor_y_Service for assisting adult independent‘learnérs.

2. Seminar EvaluatiOns by Participants v

At the c0nclusiOn of the seminar each participant was requested to

'complete a questionnaire assessing both the content and format used to
describe the Learners Advisory Service: 468 résponses were received
Complete dafa were not obtained due to the fact that many participants .
did not answ/ir or understandﬂll of the guestions and othérs left the séminar
prior to completion - S S o - ~
? " The overali re"§ults o‘f the questionnaire were positive and encouraging, _ .
they confiim the belief that thefe is extensive interest in learning more
about the Leamers Advisory Service The favore’ole as5essments dem0nstrated
4 that practicing librarians \yho are well-prepared can effectively and skill—
i fully conduct all-day seminars on extremely complex subject ‘matter before
peer groups. . . . R ) »
Specifica{ly, 90% of all the partici‘ants indicated_}hﬁt’they receiv°ed a

. -
basic understanding of the Learners Advisory Sérvice and 8'6% believed that ‘ v
the interactions and roles of the advisor, leamer and leaming project were '

made clear throu he seminar. With regarti to the designwand mechanics of ( . .

k4
[
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the information support service 0n1y 3.8% of the part1c1pants i"ndicated that
they had obtained a clear understanding.. This«.was‘the smallest positive
resp0nse in the evaluatibn &nd suggests that more attention ‘should be devptec?
,tocdiscussing these services. ' - o
" In response tg a QuestiOn on training, 77% of the participants said that
.they, could foresee areas in which staff would need training in order to de=
velop a Learners Advisory Service: Given the many responses to the Learners,
¥ ‘ Advisory Service cOncept during the early stages of the National Projegt that
librarians were already providing this service, the 77% response, perhaps
nrore than any other, suggests that the objectives of the seminar were ) (
essentially reached‘. ' o ,J
Only 25% of the participants felt it was definitely feasible to establish
a Leariters Aavisoryllservice in their iibrary, while 62% indicated that more
time was needed to consider the questions. Just five percent respOnded "no" .

to the question of feasibility. It took the nine public libraries gearly three

- < years to implement the Learners Advisory Service, con“sequently, the. response
on feasibility was very engouraging for it reflects the balanced and realistic
& . ' approach taken by the seminar leaders. ‘
X 3. Summary - qh > ' ’ ,
~ ot We know of no paraliel situation in the field where attempts were

made to systematically disseminate the pros and cons of project results in

<&

of the project Over 500 library decisiOn makefs were exposed te a one-day

face-to-face contacts td a wide range of individuals prior to the completiOn

presentation describing the service and reviewing the national project results. ' : b
Further, these'decisioryrnakers‘. were presented with a suggested model of a.
. Learneors Advisory Service for the small and med‘ium-sized pT.lblic library. In
additiOn each participant received various materials including workbooks,
reports and special bibliographies

. N
< N
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B. LOng Range Q&sseminatvon Activities: Consortium for Public Library
Innovation R

During the last six months the nine participating public libraries wd'rking
thrOugh the Policy Study Group, concentrated their aﬁ%ention on the critical
question of continuity beginning ]'u_ly 1, 1975.. Should an action be taken by
the libraries to form a network of experimental public libraries? As one of the
libra“m, directors put it: "We now have the expertise, talents, and resources
"to become a national nétwork, ca}hble of providing consulting planning,

trajining, information sharing and other support Services that meet expressed

&

needs of services."”

* In February of 1976, the nine project libraries and the ‘Minnespo¥s Public

Library'were asked to form a consortium by the National Office. In June of
1976, the Consortium for Public Library’ Innovation was established. Briefly
~ summarized, the Consortium has cgnmitted itself to the following major

activities: : ) .

e Overall improvement of the Learners Advisory Service through
systematic research;, exper{mentation and dissemination.

Résearch on library service’and mahagement problems and the
implication of these requirements for library’ school curriculum
modification. . . '

&

Development .of a prototype evaluation and data system for
planning, monitoring and managing the various funct—ions of -
public libraries. , 5.t

°

‘ Sharing of planning, training and evaluation taleht with other
»libraries

}

Dissemination and expansion of the results of ¢ nsortium®
actlvities and research. " ' (( )

Various audiences will be interested in the results obtained from.the ex~
perimen't“al work of the Consortium and the findings will be specifically directed’
to directors of public libraries librarians providing in-depth sérvice p:ofeSsors
of library science and researchers, and policyimakers in’ local govemments " .

£

and community agencies. . o -




‘VI. CGONCLUSIONS ‘ B
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There are sevena-l—-important outcomes-}f\the project. First, thé successfu} -
development and implementation of the Leamers Advisory Service concept 4
has generatedgncreased attention to the need for providing more and betterf

quality services to adult ough the public library. Nine libraries hgve

sexvices to adul interested in leaming outside of a formal educatiOnal
setting. These‘services have attracted 934 learners in the@’ast year, 216 ¢
of Yvhich are light‘or new project library usex;s. The resulis of evaluations i
‘made by learners completing prohject_s indic’ates'that‘gl% were overall satisfied . %
with the services and that 92% would use the se&vicedfg:;/ain for a new leaming o
_ project. These findings suggest that the service is op,erating'effectively in
support of thé lea_mer .. This success has led to interest on the part of other * ' 2
libraries in developing more effective service programs for adults. The )
response of dissemination seminar participants in desiring tdb expldre new .
service alternatives is evidence of this interest;‘ . VMQ ' - -
A second outcome of the Leamers Advis'otry‘Service was the successful

integration'of the se'rvice with’Program P’lanning and Evaluatio*rfManagement
This iptegratiOn hagemphasizea the respOnsibility of the public library for . ’ -

" operating in a manner accountable to those who help support the institution..’ *

+The structure of the Program Planning and Eva}uatiOn process has demonstr\

bly moved th® library management operatiOn n the direction of joint decision e

_— \making based on the acceptance of major inpuf from those whose experience,

1%

training and involvem rovides expertise 'to the decision under c0nsiderat10n

Through the use of a commOn data collection and evaluation.system the partici-
k . pati;ig libraries dem0nstrated a willingness to replace shared ignorance with ‘

an objective information base for decision making. As a result of this system.

. - a wealth of informatiOn has been compiled by the nine libraries muoh of .

-
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o
which is specific to their local situations. Continued analysis and interpretation

of these data should provide additional insights for the profession in the months
,to come. The results will point up both the strengths and the weaknesses of
the sérvices being offered. ' _ ) .

‘ A third outcome of the project was the formation of the Consortium for
Public Library pvation and the commitment of this group to support the ef-

.forts of the Research Study Group gs well as other programs designed to

enhance librar‘y services This group symbolizes the Ongoing efforts of many :

~

public librarians who are genu1nely interested in improving the 0verall per-
formance of the library An important function of the COnsortium is to openly o
tale-e on an advocaqy role for servf‘(:es needed by mak1ng the most éffective -
ms.e of available. data. Such a role w1ll move the public llbrary towards the
establishment o“f meaningful priorities based on careful needs assessment.

A fourth\outcome of the project was the identification of the conditions

which must be met for the Learners Advisory Serv1ce to succeed in any given

Pad

hbrary These conditions are as follows S

. The top administration must be actively in support of the
service. ) .—‘

e The central facillty (in the case of the multi-unit librar,y) must
be deeply involved in providing the service.

e The key library policy makers must establish a personnel system
which recognizes and rewards outstanding performance and does
not reward "non-professiOnal" attitudes and behavior. The
Learners Advisory Service will not persist and become integrated
‘into the library if allowed to develop on a purely *volunteer” -
basis or when top adnlinistration accepts de facto rejection of j/
the service by any middle manager.

e The service planners must continually monitor service provision
. - procedures to insure that advisors continue to offer the service
" .. as planned. In afhy situation where innovative programs are
., being testdd, there is a propensity for new procedures to b€ ve~
jected or ignored due to uncertainty, unfamiliarity and lack of
understandin'g Unless constant attention is‘givén to this
problem procedures revert to old habits ‘ -




v
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'A fifth outcome of-the project was the identification of background and ..

training requirements associated with desiyning, modeling and impl’bmenting

a new service c0ncept The training provided through the National Office

on program planning and’ evaIuation appears to have been adequate in terms

“of instructing librarians in the use, of a planning and evaluation, model . .
. However, the effective application of these techniques depends on the ability

of the librarian planner to. conceptualize and describe the service to be offered .

The fact that it took nearly two years to adequately describe the basic ele~

ments of the Leamers JAdvisory Service indicates a need for educati0n in the

areas of requirements analysis and System development These skills are

important to future efforts directed toward service description and modeling

‘Such modeling is critical in that i‘t provides a basis for objective analy51s

:Poor c0nceptuaiizations of serv1ce lead to highly pers0naiized and“ subjective
~ views of activities. The question is whether librarians should be Provided : 3

; ith the educatiOn necessary to operate as researchers or whether they should

be educated in ways that allow effective communicatioen with systgm designers

- and that provide the ability to interpret and apply research results to isSues

of library policy There is an u}g/nt need for an exten sive dialogt}‘e among
library educators with those in the field to explore at least: the legitimacy of
the issue raised abové 'HOpefully, the Consortium for Public Library In-
‘novatian will become a key catalyst in generating Such a dialogue. The same
ne%d exists with the various professiOnal agsociations, at thgfnational, - Te
regional and state levels and efforts are' currently being. pursued in \his area

.
[ . ' ' N

by the Consortium leadership. N
‘. : \, :
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. - ' Description of Service r. N
N L4
\
A. Advisory Service St
, The primary function of the advisory service is the development of . .

a lgarning plan which matches the rreeds of the adult independent learner. | '.

«?
~ .

This plan includes a description\of propos«ed Iearnipg activities and the.

/ sequemy and timing 5ssociated with their accomplishment . The creation of ..

e
s

a leaming plan involves in-depth communication and understanding between.
£

the learner and the advisor This may require one or {_’,ral working ses-

. si0ns Th’ most effectiVe leaming plan is one which accounts for all the

preferences and background experiences of the learner. There are several
steps Which the advisor and the learner take to reach an effective plan. )

These steps have evolved out of the work experience of advisors during the
*

service test, B . .0 3

P

Interviews with advisors at Atlanta Tulsa and Portland about ttleir work . ,

with leamers*provities the basis for the follpwing procedural description of
the advisory service. The first step the advisor takes’ with a potential adult

L d

learner is to describe the advisory and information support services"ﬁf‘.he
library An essential part of this description is an expianation of the roles
the leamen and the advisor will play in the accomplishment of a leaming

v . . -
.

project It is necessary that the learner understand that the advisor s role

4 is to guide and assist; the leamer makes the decisions. 'An important ‘aspect ) ,
of the fnitial contact with \e learner is makirLg him/her feel comfortable )
4

s with the advisor and with the processes of the advisory se 1ce. ‘The second

- step involves explaining to tre learner the kinds- of infor tion the advisor ‘
will ask for during the interview; demographic characteristics so ‘the libr ry
can determine who they are helping with the service; learning project char-
acteristics ;o"the advisor can develop an understanding of the learner and

L 4

his/her learning needs. fhe Third Xte'p’toward learning plan development {s "\

.
‘e . - . - - , v
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;./ , The description of learning project chPracteristics begins ‘with the fourth

to collect demographic information from the learner; A description of the

learner s occupation and nis/her level of education may be of use to the

advisor inQeterminingsstrategies for assisting the learner

i

) “pr&cedural step. This step involves obtai\ning a descriptIOn of the learner's

g'oal The advisor»,asks a series of questions to determine whVy the. leE}rner

is: interested in performing a projectv I5 it for academic credit, for job ad-

. v:vlent to acquire a s’kill" The fifth step is to. determine what the learner

' preferences {e.q., library, home cIassroom) of the leam.er The inti;gration

-~

@
nts to learn, the content scope of the project If the content is too broad

or if the learner is unce'rt'ain the advisor provides assistance in defining the

-

¥ .
scope. This may be accomphshed by outlining 3 number o,f alternatives for ’.

selected coritent area can be used as a guide in lImiting proje.c_l: scope .. fhe

sixth step is t’o\déscribe how the iea.rner «prefers to learn In order to ef-}'- :
,_/")

fectively assist in the planning process the advisor must uﬁderstancl the medda

]

preferences (e.qg., books,,films, small gtoup discussions) and the location

of information on goals content scope‘* backgrdund experience and learning
styles forms the basis for the learning plan The final step involves workiné ’ ~

with the learner to select a 1ogical sequence of leaming activities to meet

Sy

~

his/her learning goals and to.satisfy his'/her COntent interests
Information obtaired at.eich step in the learning plan deveIOpment J)rocess

may be modified or elaborated as the learning projed continues Changes

in project goals and scope lead to changes in the leaming plﬁn The. learning ’ :
plan, then, is a flexible guide to accom‘plishing Ieamihg goalsx S R

+ . e - . . . LN .. . . ,i.'
B. Information Support Services o T L e

Information support services irclude selection of Ii’brary materials develop-

ment of study aids and identificatlon of community resOurces These services \_/

el
are used to implement the learning pfan . Selection of materials usually begins

.- . . : .

the learner to consider, Information about the learner s background in the ; s




by searchmg the print and nOn print resources of the library If appropriate
: materials are not iocated then inﬁér-library loan is used or selected pL;Ichases
'“7are made. . . . . .
‘ Two approaches haverbeen used in developing study alds to assist the
X !lleamer in integra g his/her program of leaming In the first approach the
. ’#advisor creates an individually tail‘ored study aid for the learner‘ through the
ﬁse of standard bfbliographic tools. In the’ second approa¢h, a group of
; " librarians with expertise in a selected content area work together to- develop .
a st dy aid for genéral use. This second approach isused when a common |

~ .

eed is ifdentifﬁed amlong learners using the service .. .-

-

A

The selection of appropriate community.resources is accomplished through

[ 4
LN
A
«z'%\i!

the use of community resSurce referral files. Imr most of the libraries these o ow
files were developed as a resuM of the service'pla'n Some referral files were AN
ﬁesigned around educq,tional opportunities in the community, others contai;a.

a broader information base COnsisting of educational institutions service

. organizations, local businesses and mdividuals : One Iibrary has developed

e PR

. “_ a ddta bank which incl,udes ail library and community resources related to :,
. vadult independent leaming J‘he selectiOn of organizations and individuals '
.

to be inciuded in these ‘fﬁes has been based gn general assessments of learner

’“‘ﬁs and on r:equirements identified in specific learning projects. In addition. ,

[ N—_

“tq developing community resourceofiles some libraries have created files ’

t;containing information of selected library personnel, their areas of COntent

speciaiization “and their willingness to work with learners. The developme:?
maintenance,_and updating of all of these files has required substantiag tirh

’and effort . Two referral procedures have been used by advisors. The first ' ) oo

/ procedure is for the advisor to contact the agency or individual and set upan . ’
s appointment fosdthe leamer The second prdcedure is to provide)he learner

with information on who to c0ntaqt* the learner takes the resp0nsipility for

making the appointment ’ - P '. o o) L .
-~ i . - i ‘ ! ' , . N . l" ooy e

« 7,
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An essential element in the px@vision of support service is evaluation ’
All materials stud.y%ids and referrals provided by the advisor are evaluated
by the leamer in terms of usefulness to the learning project. These evalu-
atfons occur throughout the conduc$ of the project " The evaluation process
' ‘ provides d{rection to the advisor and the learner ghe further selection of
- » F N ’ * <, . ’ . -
o2 . " resources.to implement the study plan. 7 -
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Data Collection Forms and Récording Instructiong’

There are eight forms to be used for data collection. These forms mclude
_ﬂnterviev? Progress Report Progress Evaluation Interview Mater\al Work-

P sheet Referral Worksheet Learner's Evalua!ion Learner's Advisor Evaluation,

' and Time Record Both the format of the forms and the working of the questions

are a resu\Pt of extenswe planning and testing by the nine Iibraries who- are

fan

\

1mp1ementing &dwsory services-to 1ndependent adult léamers
1
The forms have been designed to serve two pﬂrposeﬁs The first purpose
is to provide @ record of the learning pro;ect at the workiﬁg level. That is,

- toprov1de 1nformation that is uséful tg both the adv1sor and the learner

.
A

throughout the learning pro;ect The .second purpose is to obtpin data Wthh

s

can be aggregatéd “for all leamers Th1s ag’gregation can be used to exami(ne

. generai characteristics of learners, types oi"service provided, judgeduseful-

pva
.

<

ness of ‘erv1ce and staff time required Deta\iedvdescriptions of eagh formﬂ

o

and its purpose are presented in the,following pa\/és R

K3 .

. A.y Form Ar Inter;v1ew o T .

Information is recorded on the Interview formkby the adviSor dyring the

I 4
first meeting with the ieamer Each learner is assigned an Identification

-

3, Number to facilitate the ana~iysis of this information by compwr This
number will be assigned at.a central lqcation prior to the distribution of forms
packages to learner s advisors and it appears in the lower r1ght hand corner )

o of Form A. The purpgses of this férm are to provide basit demographic

. ‘ information about the Learne}‘ to provide a first roughAasaén of the
) leaming project and to serve as a record of adViSOry and information services
. “in the; first. session. "The form is divided into three sections- corresponding
to t‘hes°e purposes. Prece ng the three sections are three items The first
item indicates whether the interview was c0nducted in person or by telephone.

The second) and third items are the date and time of the interview The time .-

\ “,\ - - (' !

s . C. - R
S < B-3 - .\‘




N,

AR l . £ -
" will show the length of the interview as well as when it bceurred during theg

-

day. This information is needed‘ for scheduling: when _and for how long sh0ul.d

.

‘¢ the advisor plan to be available. '

. 1. General Information.About Learner ) x

& 5 4 ) 1 ©

Th-e first section-o/fth/lnter\iiew form is designed to obtain general

information about the learne The items included in this section are

® Name Adlress, Telephone Number: Where can the leamer be’
contacted and when is the best time for the advisor to call?

2 - . -
e Sex: This breakdown s needed for demographxc comparlsons m
- with the populat1on ‘ ‘ S

e Res1de\nce Is the learner a res1dent of t‘ne area surround1ng the
Mbrary? Is the learner within the 'legal 3ur1sd1ct1on of the ,
R l1brary° Bas1ca11y, where are the learners coming from? ,

\

\ ° Occupation: What 1s the- specificaoccupat1on of the learner? .
- . @cupanon may have some beamng on the learner's goal or area .
' o g .of interest. The occupational categories may be usedasa Juide ’
* .. to, descr1b1ng specifically what the learner does. These categones )
' ' were chosen'to correspond with the census breakdown so that
. - comparisons could be .pade ‘with the population., The categor- .
iz&tidn- of occupation will be done by the coder; the spec1fic . ), 7 -
N occupatlon should be recOrded by the adyisor. « . -

e _g_: How old is the learner° The age ranges selected aré the
ones used by'the ¢ensus; this allows for compar1son with the 3
population. Additionally, age may be one of th¥ demograptnc ‘~
characteristics that influence the type of learning project.

° Prev1ous L1brary Use: Is the learner a library user? "Has he/she .
used your library? Oth& librarie$?” Is he/she a new user? ’
The, frequency of use values on these itéms correspond to
categoties used in national library surveys. The main concern
is: are non-library users being attracted to the advisory )
service? One of the service goals of your library may have

been to attract new library users. . ..
L v @ Library Card: If the learner {s a prewious user of your library
does he/she have a. library card? If your library does hot have
< cards, cheok the space lal:Seled NA ' -
2 1]
" [
L2 .
" LA b o '
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3

n,e,ipurpose of this form is to orbvide the advisor with informatidn
about the learner and to provide botn the advisdr and the-learner with

“a. common basis .fér workmg through ~t_};_c::o learning project. This form
o should be filled out by the advisor.
A 'y . INTERVIEW I.D. No.
- ’ _ R . "h‘z wg
‘Interview Conducted: ___ Phone Date
’ - In.person Time: Begun- _____ End
- .- General Information About Learner
.. . R . ( . - ' - . P \
*.+»1. Learner : e ; ) T 2.M__-F
3. Address } / . . I ., e
oL Street I cCity’ State - Zip _
4, L . . . 7. ;

(r\ ? .
,Best T1me to Call

" Business Phone
__In Service Area,

_— Home Phoné
S.__ Resident __ Non-Res®ent

6. Specific O,ccupagiOn s . ' A

B R .
e e . v

_4—7—“ OCCUpotanal tegory. (.Cod'er_w—ill comp‘le“e) K ) L
5 L i . - !
___ Housewife + __ Manager, Admmlstrator ! — Retired
Blue ,Coflar Worker °; - JOther White. Collar Worker " — Student
B Proiésslonal “_} Unemployed - ek A :

. ®nce Oor more; a Y A _ .
10 »U\(se .of Other Librar% o~ - ~, M - .
— Oncg or more a"month.., __Less thdn once a year
ct __Once or.more evéry ‘6 QO:hS' ___'Never .. =
"‘)\ _+ ____Once or more every year» L : ’
11. Library Card: __Yes s _Np T
12 Learned of Learners Adv1sor‘ éervic':e 9Hroq,gh: T O
TV '__ Radio Newspaper __wLibrary Display- __. Commsnity Display
. Librarlan Word of Mefuth — Another'Agency '__ Community Outreagh -
: Other (specify) RIS . ‘ f
13, Educdtion Complefed: N | o
( .- 8th Grade or Less “Some High Schcol \ High School Graduate .
: __Some College .__BA -gi____ Graduate W_ork N . .
& Elaborata - - e L - ) ‘ , .
. 3 .

"8. 'ﬁge' (Circle oﬁe)’ -18 "NR -
9. Use of Project Library

___Once or. more a month
On@ or more. evefy. 6 months

‘18-24 25/-34_(35-44' 45-54'  55-64 . 65+

’ . . v - f f
3 ¢ __ Less than once a year
. . Never- - . . ¢

) Form A, pgl
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° Pubhcitz What pubhcity medium attracted the learner to the .
. > advisory service? Here only one medium should be checked’>
the medium that brought the learner tQ the service s The pur- * KN -
pose is to determine what forms of pubhcit‘y are most effective

in attracting leamers - ]

« Education: How much educa!ion does the learner have" The ’
: level of edutation may*influence the kinds of materials pro-
. vided to support the learning project. The education break- !
®lown comes from the census so that comparisons can be made
" with the population. - An eMboration. line included here: 8o
that tH® advisor can record pertment information concern%

ng .
\ -
.. major areas: of study.. . .. N “ : .
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.. 2. Description of Learming Project o %

[

The second section of the lnterv(e’w form cOncerns the descriotion of
the steps involved in diagnosing the learning need and in developing a
' leai‘ni’rig'plan Completion of these items should provide the learner and the
advisor with .a shared ur;derstartding .e—f-what the learner wants to achieve, -
what the learrter already kno\Ws and seme general plan for moving from wh ere

tbe learner is to where he/she wants to be Under each &f these questions
space has been provided to elabqrate on the learner s explanation This -
-space should be used by the advisor to clarify and, further describe the
“learner's ch01ces It may be neces’sary to meet with the learner more than
Onde to obtain all of the information for this section. The num)zé of meetings

wiIi‘depend on how well the learner understands his/her leaming need

The items included in this sectiOn are: T

>

K ® Learning Goa‘l* What does the learner want to achieve" The J
; alternatives listed in this question should serve as a guide to
K the learner's aadjy_isor in helping the learner specify a goal,
The two alternatives increasg knowledge/and increaSe skill
are distinct from credit or job "advancement in that they relate .,
_ to«the learner s desire just to find out mdre about an area.
~Th advisor checks only one goal category for ‘each learner.
< This will indicate the primary motivation for wanting to learn.
The specification of the goal should be recorded under
"Elaborate Godl". If § secondary.goal is irdicated, it can |, =~
be described in this space.

» [ d ’
e Area of Léarning Project: What is the content area the learner }
is interedted in? The alternatives listed correspond to the
. "D.ewey Systemi. The elabomtion of the learning interest
- » +_ .should be used by. the advisor as an, ajd to understanding what
-the learner wants to learn; specification and understanding of
content is critical to the advisor's ability to support the
learner. Here, again, only one cdntent category should be
. .checked to indicate the major area of interest.

-

-«
e

&
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. " e ‘Background in Learning Area: How mmuch does the learner alx:eady

. - know in the selected content area') This will 1nd1cate whére o ~ v
o S he/she is now; where the advisor should begln the support Any . ey
. specific information should be recorded inder "Elaborate Back* . |

V '”"'7ground" w - - . " S .

s
. . . S, . i
- . . S . . - .

o Preferred Learning Method: How-does the learmer like to learn? A
Some alternatives are books, audio-visual, informal discissions, 0
programmed instruction,* etc. This information will'help the o '

L adV1sor in planning supnbrt for. the learning project. In this .
, . questlon the most preferred method should be checked If ad- e
. ditional methods are also ‘indicated by the learner these can be . . 1‘

|

discusséd on the elaboration line: *. - ’ :
AP . L . . ES ‘;s

e Preferrad LeafnmLLocatlo’n Where does the learner like to L

. . . learn? Home? Library” Classroom ?*" Here again, the response .

. ) - to'this if&m will i ence the support prOV1déd The most pre- - se e
) -ferred- location should be checked ,,,‘w1th elaboration prOV1ded as

below . - A L] . > Y
- ) a Y P . <2
Pt vir -

o ‘Ways of Helping the Learner: What upproadles to learning does , .
the advisor recommend baged on the goal, the content the
, leamer's background and the learner's preferences for method
’ and locatlon of 1earning’> o , . - -, e,

i . . . , ‘ ) .

: o Sequence of Learn1ng Project: Where does the advisor ,feel the ;
learner should start the prOJect' type of material, level of ! .
soph1st1cation volume-of material at one'time, etc.? What '@ . R
: . _ steps should Iollow in moizing the ,learnér from startmg leve‘l - :

) to project oal?

: / -
rd) ‘l* '&; | N + 5—
*Special manuals which lead the learner through a content area. Such ’ R

manuals usually include tests . : . L.

. - - <
$ s o
) - . * .
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14. Learning Goeal(s). (Select one):
__Edu cational ‘credit:
__Job.advancement or change
___Increase knowledge

_ Increase skill

3

Description of Leorning:Project

. __ Meet people with common ipter.es'ts’

___Contribute to community
__ Pleasure and recreation

‘ | s Elaborate Goal:

1
R 4

- Philosophy

___Religion® ___Technology,
___Social Sciences " Applied Science
__ Language Arts

,Elaborate Area of Interest:

'15. Area of Learning Project (Select one): ‘

' __Pure Science:

__'__' Literature— -
. ___ General Geogr‘aphyl
and History

16. Background knowledge/skill in learning area:

No experience

.Elaborate Background:

___Some experience

___ Expert . -

T
-

" 17, Learning method preferred by learner (Select one): ’

\ __'Books - __ Programmed Instruction __ Informal Discussions
___Audio Visual - __ Formal Classes — Other
Elabc;rate Leaming Mefho.d — - L R
_ . .
18, Lear'ning loca.tior} pref‘e,fred by learner (Select one): . ®
. i.n Libraty __ In Classroom __ At Homé ___ b_ther
Elaborate Location . . . '
<, ) : " ' )

a f19 . Possible ways of helping th2 learner meet learning goal(s):‘i

"

Y

I U -
) N
d

20. Recommended sequence of learning project (wheré to begin and steps to follow):

>
-

-

v I Forrﬁ'A', Pg 2
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3. Ad(?fsory/lnformation Support Services " :
The thmd sectlon‘ of the Interview form dedls with the Advisory and In—
formatmn Support services “provided by the adv1sor during the first meetmg

_with the learner. That is, what was done for the 1earné7~th1s time and what

preparations.will be made for the next meeting. .

It is important to keep

record's on what was done for two rea%ons.

know what has’ been accomplished so far.

First, it helps the advisor

" Second, when this info}matiOn

is aggregated across 1earners a picture of the process begms to emerge;

that’ 1s what happens at each meetmg with the learner.

this section are:

Items included in

°

~e—.
’

"o Advisory Service: What was done toward learning plan develop- ‘ '
, . ment? _How far did the advisor'and the learner go in defining

“ goals, bounding project content, etc.? - For this item multiple

alternatiyves may be checked.’ : S

b : . . , N s

e Information Support Service: Was the learner given any: informa-
tion support'? Some" alterngtives are matérials, \'eferral study ‘ s
guide, etc. Here, again, mu1t1p1e responses may be made.

o Steps To Be Taken Before Next Appointment: What does the ad-
visor. need to do to prepare for the next meeting.— locate
materrals make telephone calls, etc.? .
. D < i 4
- @ Next Appointment Date; When does the learner expect to return .
‘for further discussion with the advisor? If a specific time can .
be set this should ass1st the advisor 1n scheduling his/her
time. . -~

&

Yo

N - ~ B-10 }




A \ ¢ o X . )
Advisory Service L . <
21.__ Explaining independent learning =~ __ Defining project scope - )
. program  __ - oo T A
Y rifying learni)g goals . __ Developing learning sequence
’ Elaborate service(s). : . ' R
"
-
Information Support Service ) )
22 . __ Pravide materials .. Gather informpation - __ Provide reading
» __ Refer outside library _ Prpvide study guide . list '
___ Refer inside library - __ Other (specify) C
ice(s - -
Elabopgte serv c (s) § : _
Steps to be taken before next appointment, . « . o \
Y N ' - . ! . -
. ) . :“ . " / -
) 4 , . . - - R . o' » R
Next.appointment date - - 2 }
Comments " : R e
s - "
"“f" ) . '
\ * . .
. * - ' ’ .
. ./ Learner's Advisor _ .

. A »
, . -
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Porm B: ProgreSs Report

<~

R\ Progress Report form 1s filled out by the advis:} for each meeting with _

the learner following the initial interview. Even if the/advisor 'must go back
to the InterGiew form to complete the Project Descrip ion sectv/n a Progress
Report should be filled out to indicate‘date time,l pe of contract z serv1ces,
The purpose of the Progress Report s to maintam a continuing

Modi-

and actions.

>

record of the leaming project. This form is div1'_ ed into two sections:
_ fications in Learning Project, and Advisory/Inférmation Support Services.
The section on leaming project modifications {nclud\es items on changes made
by the learner or the advisor las a conseque ce of events that have occurred

between meetings. These items are:

e Changes or Elaboratjons in Learn"ng .Goaﬁ): Has the learner’
rethought his/her goals? Has reading or discussion changed
what he/she wants to accompl h? ’

e Changes in Scope of Area of Ihterest: Has the learner changed
the breadth or depth of his gontent interest? Has the content - .
s area become better defined? ' \

% Changes in Ways of Helping the Learner Meet the Goal(s) T
‘Has the advisor or the learner- come up with new thoughts.on , ¢
how the learning project should be accomplished'? :

e Changes \in Sequgnce of LeaminiProject' Are there steps that
can be eliminated based on what the learner has accomplished
betwéen meetings*'? Are there steps that need to be added? ‘i
Does a change in learning goal or. content scope require a.

change in the learning plan sequence? i g

The section on Services includes the same items as the corresponding
section of the Interview form. Again multiple responses may be made under
edch. item The purpose here is to obtain an accurate record of what was

. r' .
done for the learner during each meeting. N .

e ”




The pnrpose of this form is fo provide a record for the learner and tne
_advisor of the leamer s progress This form should be filled out by the

14

- 10. §teps to be taken before next 'appointmenr

.
.
/ . . + “ . :’ ’

e J:
. ‘ i . N . -

11. Next appointmeht _ _ ) ) .

.
[}

Ny / Ledrner's Advisor ___

’ . -~ y

: : o ‘ © _B-13 > ' .

f b '101 . L s o . . .
B ¢ .
- ' N N 1t

advlsor. . | ]
_ PROGRESS REPORT " 1.D. No. '
Contact:__ Phone , - ) Date: ' ’
__In Person . Time: Begun__ - . End o ,
Learner __ ' ( : . ‘__Visit No. -
Mod1f1catfons in Learning PrOJect
1 Changes and/or elaborations in learning goals: 4 ’
.;‘/‘ . LI ‘ ' ¢ .
2. Changes in scope of area of interest: Broa'der __ Narrower h
" 3. Elaborations of changes in area of interest: ' / ",
. i/ -
\ ! .
4. Changes in :Wa‘ys of helping learn'er meet goals: .
S ‘ " . /A
v 1 R i [y . . X i i . 14 '
5. Changes, elaborations in-sequence of learning projeCt: !
‘ L
Advisory Service ! X /
6. __ Explaining independent learning program Def1n1no pro;ect scope .
__ Clarifying learning goals, - Developing learmng sequence
-7 ¢ Elaborate service(s) - . ) ,
X ‘ ‘ l _ a/
. Information Support Serv1ce - : / ‘gﬁ )
8. __ Provide mater1als Provide Study Guide: __ Provide reading list
__ Refer outside l1brary __Refer inside library ___ Gathe/f information
__ Other Specnfy) r .
9. Elaborate senvlce( ) Ry . ) - ‘
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h
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C. Form Ci Progress Evaluation "{interview .-

»

A Progress Evaluatlon Interv1ew is conducted w1th each learner follow-

. Ing every two progress meetings. 'The form uged in thls interview is f111ed

.. .
out by the advisor. The purpose here is dlagnoétic, to prov1de the adv1sor

with pemodlc feedback from the learner on how the learner feels the projecb o {

is, gqing . Such feedback will allow the adv1sor to make adjustments in

services‘as the project pregres ses. The items on this form include:
e Pace of Learning Project: Does the learner feel that the project
is moving at the right speed? If the learner's answer’'is negative,
what can the advisor do to change the situation?

-
"
«

‘Meeti‘nq Goals: Does the learnér feel the project is progressing
towards his/her learning goals? If not, why and how can a
positive change be made? :
- 14 t g e

o Advisor Available: Does the ‘learner feel the advisor has been
available when needed or “have there been scheduling problems? |
Can these problems be alleviated? -

. . ,

Library Facilities: Does the learner feel that the library facil-
ities’ha‘ been adequate to meet his/her heed? Car this situ-
ation be improved?

)
¢

Learning Rlan: Does the learner feel the advisor has provided
"adequate gdidance in learning plan development'> If not, what
should the advisor do?2s ) )
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e — - JEUR . S P R— U < PR -

- ! ’ .‘i ¢ . A . : A /
o} .The ﬁri}ﬁary purpose of this form is diagnostic. It should f)elp the R

advisor to adjust to the needs of the iearner. This form should be .
" filled out bw the advisdr in conversation with.the learner. , e

-

— N -
4 } .

. . . - . P

PROGRESS 'EVALUATION INTERVIEW 1.D.No. @
) - .
Contact: __ Phone Date

___In person .

1. Learner's Name K .

2. Does the learner feel that the learning project is’moving at an%adequate pace?

. — —

Yes No ___Don't know
Elaborate: '

o

”

3. Does the learner feel that he/she is progressing toward his/her learning !

goal?- | . p
___Yes _.No = __ Don’t know - e .
claborate: . ) — : ‘€.
. & ’ , é' +
.. £
4, Has the advigor been available when needed? __ Yes __No o f
If*"no” hoW can this probiem be corrected? LR PR
- %
. - {' ’:;5/.)*
5. Have the library facilities been conducive to the learner's project? {m >
- . N . 5;'
- Yes —No — N& ' ‘ I
If "no" hpw can this situation be improved? L
. \ ' / .
~ - - < .
. , ",
- — M
6. Has the advisor provided the needed assistance in learning plan development?
___Yes - No . __. Don't know -
If "no" what shduld the advisor do? ' C ) s
- | ]
: -
?‘ N ‘: ] \
. < . - ‘ . ® h
- - .. ]
[ * / - -
Form C PN
N B-15 . )
. &
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D. Form D: Materials Worksheet oot

) the materials given to the learner. Appgopriate information should be added ‘

.Thé purpose of.the Materials Worksheet is to provide a central record of :

4

" to this. form by the advisor each time material is provided to the learner or ' J

each time the learner is asked fo evaluate the usefulness of spec1f1c materlal - J—J
The 1nformat10n to be recbrded on this form 1nc1udes S Y 1

" @ Date Selected When each piece of mater1a1 was selected for
_the learner. _ -

e Date Available: When each piece of material was provided to ‘
the learner.

KN .

e Type of Material: Some suggested material categor1es are - ) b
' print media, visual media, audio media, study aids. -A further
breakdown within these categories is shown at the bottom of
the form. These speciftc breakdowns may be used%%z the -
adv1sor. . I N

L} . *

o Descr1pt1on of Materi4l: Sho}t,trﬂe author and call number. ‘

° Ava11ab1l1t1 of Mater1al Wgs material held in the collection or
was it necessary to borrow or buy it? Was the material on.the .
shelf or in circulation? These boxes should be completed in ‘
accordance with the initial status of the material selected (what
was the sifuation when availability was first checked). This .
information should serve as a useful input to future decisions .
on acquisitions, - . e

e :Usefulness of Material: Did the learner feel the recommended
material was “eppropriate? . If not,- for what reason? Too old?
Too advanced? Etc.. Information of this type should help the

. advisorin future selections for the learner. .

@




-l i - e

: Thfe form ‘will provide a record of all material selected for the learner and the learner's evaltiation . - ’
- .- .| of these materials. This form should be filled,out by the advisor. . %
2 . - . - v p . . . . Y
* i ) . ’ . - . ‘.
v e . . N . LY
Learner . K I.D. No., .
< ) . . . ' ‘
. : MATERIALS WORKSHEET ) .
. . RN M . . . -
R A ‘ ' . I Not i - - I
' : ’ “In ot in . . -
@ . \ 4
_ ' _ | . n . Coll. | Coll. |- . Usefulness
—— e 2 | ~ - ) , o . )
—a | Q Materials-Description ' 7 ~lolo o
0 [T8 : . | wlZ o
N = Il Py (Title and Call Number) o o slElBlElclede ’
0] > :«L\% ‘ ’ A 3 oltle]lo]|8 E1616 |.
03] < o ¢ - P o ol allafu =Rl R
o o 0 9 = = o1 9 Ofjoj< |12 g 19 O . Y
- £ 2|58 1381312 &/8(8]818/%(E|8 -
" fa A | &2 . y < |z2a| Bl Q| <o o6 e |8 8|
L - . . . - . I‘l : t I . .
N : S « : :
- — T - < i L ’ - . .
. \ - A "
4 p - - . .. f -
o
| ‘ < . ) g . -
- . <‘l ‘ . N ,‘
A — r - 1= T
‘ . ° o |
¥ '
/ 4 [
: . | ] .
. - \ y -
. ~ - _ » /‘ N L - L O . ’ -
*Print Media: Books\(inc. paper backs , pamphlets, periodicals, microform; Visual M.edia Fllmg, slides, - .
film strips, pictures,\video cassettes; Audio Media Records tapes, Sﬂldx Ailds: Bibhographies study ) . ' :

guides reading lists.  “

- )

o - | 106 - .
ECO‘S - L \
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L iorm E: Referral Worksheet * l ' R

~

The purpose of ‘the Referral Worksheet is to provide‘a central record of
referrals made “for each learner. The form should be filled Out by the advisor.

The in&ormatiOn recorded will indicate the status and the 1fsefu1ness of each

_referfal. Such information will be of value for the advisor in’suggesting addi-

tioria'l agencies or individuals to assist the leamer in his/her project. The
worksheet calls for the following . T " ’ - o
® Agency or Individual The name, address, telephorge nulmber (a-s
needed} of each agency or individual selected as a referral

° 'I-‘xpe of Referral: Four types of referrals have been identified
" advisory outside tfle library, information support outside the

libfary, advisory inside the library (e.g., one. library agency to *
another) and information support inside the library. Advisory
referrals are referrals where the leame‘r will receive some con—
sultation and guidance in his/her projéct; information support -

- referrals are referrals where the learner will receive information,
materials, etc.

® Agency Contact Date: The dat® the advisor c0ntacts the agency/
”. individual to schedu}e an appointment for the learner. If'-noap—
pointment is made leave this space blank, .,

e Learner's Appointment Date: The date the learner is scheduled
to meet with the agency/individual. Ifno specific appointment .
is made leave this space blank. Lt T

s ® Learner Used Referral An indication of whether the learner kept
the appointment; made use of the referrals A yes should be -7
entered if the referral was used, a no if thﬁqeferreil was not
v used.

o Date R,eferral Followed Up: The date the advisor checked: with
the le/amer to determine if the referral was used and if the
referral had been. useful.

-

) ReferraJ Useful: LThe usefulness of the referral:as judged by the
learner. A yes should be entered if the learner felt the referral -

“ was useful; a no if the learner felt the referral was not usefud;
» tos - Q

e Not Used or Not Useful The reasons given by the learner as to ,
why the Yeferral was not used or ‘if uged, not useful.

N . z .

B-18
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This form will provide a record of all referrals made for a leamer, an 1nd1cation of whether 1
appointments were kept and the usefulness of each referral s judged by the learner,

— 3 Beasc s e s s et
- :

3

<

~

REFERRAL WORKSHEET

Learner

.

©

;f Not Us‘ed or Not Useful,

Agency/ Individual Give Reason

LS 4

a

Learqer Used

Agency Contact
Referral

Keferral*
Learner
(Yes-No)
Date Referral
Followed Up
Referral
Useful
(Yes-Not) .

“| Appointment

‘Type of

s

*

s,
e
A

-
A
1]

v

*Advisory Referral Outsideé Library (AO), Informetion Support Referral Outside R
Library (IO), Advisory Referral Inside Library (AI), Information Support . FORM E - ID No.
Referral Inside Library (II) . .

3
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. F. FormF: learner's Evaluation

. . The Leartier's Evaluation is filled out by the learner when the learning

' *f)roject is completed. The purpose.of this form is to obtain the learner's

OVerali impression of the advisory and information support services; the, ’

.'results prov1de the- principal indication of service effectiveness. " The eleven

questions on the first ﬁé’ge of the form deal with the adequacy of the advisor-

learner relationship and with the usefulness and availability of selected

information support services (e.g. materials study aides, fac'ih.ties,, re- "

ferrals etc.). An example of question phrasing is: "Did the learner's ad-
visor understand what you wanted to learn’?" This format is used throughout
the questions. The learner s‘;ob is to respond to each question by select-
ing one of five evaluative categories ranging on the low end from "never"

to a response-on the high end of nalways" . Questions 12 and 13 ask about
continued use.of the service or recommending the service to someone else -
These questions are answered by a""yes" or "no". The final gquestion is
concerned with how the learner feels he/she had changed as a result of the

learning pI’O]eCt and the help of the service.

o
* - -
<, %

-

%' . -, . ~ oo,
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advisory service,

“The purpose of this form is to get'the learner's impressions of the
The learner fills out the form. .

- :\ . . " B
NN : . :
LEARNER'S EVALUATION

o

Evaluatfons'-

(

"Never

£

.Seldom
Sometimes

Often

‘

Always . ¢

1. Was the library open'when you needed it?

‘ 2. Were the library faciiities helpful to you in
‘ .doing your learning project?

3. Was the Learn@r's Adv1sor ava11ab1e when you
wanted to talk?

-

4. Were you comfortable ig talking to theLearner's.
Advisor about what you wanted to 1earn?

-

* 5, Did the Learner's Advisor understand what you :

wanted to, learn?

s the Learner's Advisor helpful in developing
n for your learning (helping you decide how;
to begm and what to do) ? .

. Ware the right materials (books, tages, etc.) )
. avallable when you needéd them? -.

®

~ 8, Were the materials given to you by the Learner's
Advisor useful in helping you learn what you
T wanted to learn? .

9. If you used a learning.guide in your 1eammg,
was it helpful" -

-
-

10. If you were referred to another agency did that
agency help you in your learning project? -

11, Overall were you satisfied With-help provided to

-

you by the Learrer's Advisory Service? .

S sdll

-

Porm F '




Aruitoxt provided by Eric:

. ERIC .

o, - °
N ) t . -
S o ¢
t ~
4 ' | ) . ‘
, ,f
‘ “x [E . _
12. Would yby use the service again? -
Yes, - . . No

Don't 3<now

. —r—
"33, Would you recommend:the service to spmeone else? ‘ o ‘@
Yes. o =', - No Don't know _ -
- . . - Lo
14, How do you think you have.changed as a result of your projéct and the

help the library has provided? R
* * - . o s

™. R
N
4 . ~ . N
o

’ Y
Fl < s \
° " N '
< * ' i\
\ a
4 » .
¢ .
* ;,’ .
* Learner's Name ' b
¢ <«
* 1 Ey
. . ‘ + Date
A e ‘ >
o . . .
« /q -
.
¢ '. - : " 4 B
3 . "
T Iy LI
. -
v N . 4
. .
- L3 l
3 . 13
x
A\
. .
[ M Y " * [y
. ) _ . , . .
4 -~
A ) - -
‘\ " ! -~
« ¢ A
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x ) Form F, pg 2
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>

_service has worked for the 'learner .

-

G. Form G: Leam’eir.'s Ndvisor Evaluation e

- q o \

The purpyse of the Learner's Advisor Evaluation form is t6 ta\in the
h

advisor's overall evaluation of the experience with the learner. T fofm .
shoul& be ﬁlled out by the advisor for each learner upon completion of the
leamingproject The questions &ked of the adv1sor are the same as t ose
used witl} the learner. The adviso’lr %s expected to answer each question on

a scale fr?{,,m "never" to "always" based on how well the advisor feels th\e )
The final question deals with how the

advisor feels the learner has chanéed as a result of the leafriing project.
>

v

.Si\n(:e?thefquestions asked of the learner and the advisor are 'thesame, o

1
-~

:

comparisons carn be made between the two evaluatiohs, the fwo perceptions

of service value to the learner.-
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it

b

Learner's Name

P

g

- Al

of the experience with the learner.

v

The purpose of this form is to obtain tﬁ'e advisor's overall evah‘.latiOn
Advisors fill out this form.

£

g s . LEARNER'S ADVISOR EVALUATION

I1.D. No.

:
jons

Que
14

‘Evaluations*

Never

Seldom

Sometimes
Often
' Always

©

I. Was the learner comfortable in tal]ci(ng to you
_abgut what he/she wanted t?) learn? - ‘

-

x
2

2. Did you ynderstand what the learner wanted to %

learn?

3. Were you helpful in devePping a lea.rning plan ?”

4, Were you available when the learner wanted to
talk ? T R . Lo o

St ) i
5. Were appropriate materials availab}e for the
learner when he/she needed them ?1

he)

Sﬁ Were the mater1als that you pr‘ovidpd the learner
useful in helping him /her reach his/her learning
goal? ° Y

¢

LIRd

,7'. If you provided a learning guide was it useful

to the learner? -

8. If you referred the learner to an outside agency-
'was this agency helpful to the learner

‘9, Overall were you satisfied with how you helped

the learner with h{'s/l'ier'leaming project?

‘
114
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a * .
) o ~“?d~*%ﬁ%~m W%W .

- .o
’ \ H . t < ?
'} N . , .
.10. Did you fee! you had enough time to work with the learner? . .
YeS ! :“ . »\. .. NO ) ) N 'al ‘
* 'If "no", please comment ) ‘ . ,
» ’ - , o
. L
. T
>

T 11, ‘Were the facilities and equipment in the hbrary sufficient. fgwggt you

ot needed to help the learner? :
Yes. .- " 'No © '
" If "no"’ please comment
4 %
gy ‘l

12. Did you see indications of change in the lea

Qerfas a result of his/her

project? . Cos
. ’ ‘
. [
: — — |
A3
n .
\ . J R
.
+ 9 b .
B Learner's Advisor '
. . Advisor's I.D. No. ,\
’ . Date ’ IS L
¢ - 3 . :! . . _ .
N i L
g ' r
= ¥ . \
"‘f ‘i;‘k . Y
’ ) . " . \\ , -
I / M .
i ' \ .
. . Form G, pg 2
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. ' Form H:. Time Record

- . , :

The Ttme Record is to be kept by the advisor on the work done for the

é .
- learner; a separate time record is used for‘iach learner. The purpose of

this forms to provide information on how much time is spent in doing tasks
to support a learning project both when the lelarner is present and between

' learner-advisor contacts This information is needed for pro;ecting staffing
requirementsgas sociated with selected ievels of service planned in the future.
The tasks listed on the left- hand side of the form have been derived em-
pirieally, they have come from the experidnces of libraries pil,ot testing

advisory and information support services. YEach time the-advisor does some

d
0

work on the learner's project (e.g. meetin with the, learner, locating/
ordering materials, evaluating materials efc.) the date should be recorded

and the time expended should be listed next to the appropriate tasy
% N 4 P

x

FENRS P




- -The purpose of this form is to provide information on how much time is spent
- oing tasks to support a learning project, . This information is essentx%l
for planning the staff levels needed for future sprvice to the adult indepen-

*' dent learner. This form is to be filled out by the ddvisor each time some wWo k
is done when the learner is present and between contacts., \

RN ‘ . . C. 4 ) v .. M . ”» : }:-,
’, . TIME RECORD | G- ' L
o . - R Y .

Advisor's Name ; e \ oo N

Learner"s Name P . R “

~ . . : ; Q . . ‘ .r
kmount of time spent per function
. ) ‘ Date . Total

[

Discussion between consultant and leamer | - T

Discussion between consultant and other.
staff or administration S ] ?

]

2

. [ Bibliographic, file or agency searches ‘ « '

Leéating or ordering materials. “ 1. i ‘ ‘ - ,

Background reading and think time P
(plarfning) . |

Evaluating materials ‘ J

A

Reserving materials i de oo , ’ |

Developing atndy aids “ . o :, <1

Referral or direction to other than library ‘ ’ s o«
sources or agencies ‘ . ~l

-
A X

»
%

‘@ompleting data forms ) 1. K -

Typing or filing/ xeroxing ] ~ S . |

4




